DOCUMENT RESUME 



ED 407 464 



UD 031 700 



AUTHOR 

TITLE 

INSTITUTION 

PUB DATE 
NOTE 
PUB TYPE 
EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Millett, Susan 

Report on 23 Integration Sites: 1995-96. Standards, 
Assessment, and Integration Services Unit No. 717. 

San Diego City Schools, CA. Planning, Assessment, and 
Accountability Div. 

24 Sep 96 

60p . 

Reports - Evaluative (142) 

MF01/PC03 Plus Postage. 

Academic Achievement; * Achievement Gains; Black Students; 
*Disadvantaged Youth; Elementary Secondary Education; 
Hispanic Americans; Magnet Schools; *Minority Groups; Parent 
Participation; Program Evaluation; *School Desegregation; 
School Safety; *Urban Schools; Voluntary Desegregation 
*San Diego Unified School District CA 



ABSTRACT 



Sites in the San Diego (California) City school system that 
receive integration funds through their magnet, Voluntary Ethnic Enrollment 
Program, or Academic Enrichment Academy Program are accountable for their 
progress toward integration goals. Selection of the 23 study sites for this 
report was based on their inclusion in the 1995-96 schedule for Integration 
Review (Monitoring) at 15 elementary, 5 junior /middle , and 2 senior high 
schools. The cyclical review is designed to determine the degree to which 
sites have improved the academic achievement for all students, reduced the 
achievement gap between the achievement of minority and majority students, 
promoted student learning, provided a safe and nurturing school environment, 
and promoted parent and community involvement and education. Review of 
documents, including student grades and standardized test results, and a 
parent survey provided information about the progress toward academic 
improvement and integration. Although reading achievement increased for many 
classes, the achievement gap between the performance of African American and 
Hispanic American students and that of other student groups at the 23 sites 
changed little over the past 3 years, with progress less at secondary than at 
elementary sites. The percentage of parents satisfied with the schools’ 
progress remained the same or increased at 17 of the 23 sites. The relative 
success of five sites, given the demographic disadvantages they face, is 
noteworthy. These sites may serve as examples for other schools. (Contains 17 
tables and 23 figures.) (SLD) 



***************************************************************************** 
* Reproductions supplied by EDRS are the best that can be made 

from the original document. 



* 



ED 407 464 



EG 

ME 



San Diego City Schools 

PLANNING, ASSESSMENT, ACCOUNTABILITY, AND DEVELOPMENT DIVISION 



REPORT ON 23 INTEGRATION SITES: 1995-96 



U S DEPARTMENT OF EDUCATION 
Office of Educational Research and Improvement 
EDUCATIONAL RESOURCES INFORMATION 

( CENTER (ERIC) 

This document has been reproduced as 
received from the person or organization 
originating it. 

□ Minor changes have been made to 
improve reproduction quality. 



• Points of view or opinions stated in this 
document do not necessarily represent 
official OERI position or policy. 



r 'n 

PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL 
HAS BEEN GRANTED BY 

FfonK C,\r i tOu 

Sran Cih{ Shffik 

TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

V J 




September 24, 1996 




STANDARDS, ASSESSMENT, AND INTEGRATION SERVICES UNIT 



REPORT ON 23 INTEGRATION SITES: 1995-96 



Prepared by 
Susan Millett 



September 24, 1996 



San Diego City Schools 

Planning, Assessment, and Accountability Division 
Standards, Assessment, and Integration Services Unit 



O 

ERIC 



3 



Report on 23 Integration Sites: 1995-96 

Page iii 



TABLE OF CONTENTS 



List of Tables iv 

List of Figures y 

Summary vii 

ISSUE/CONCERN 1 

PURPOSE OF THE STUDY 1 

REPORTING METHODOLOGY 1 

BACKGROUND INFORMATION 3 

FINDINGS 5 

SUMMARY 37 




Report on 23 Integration Sites: 1995-96 
Page iv 



LIST OF TABLES 



Table 



Page 



A 

B 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 
11 
12 

13 

14 

15 



Summary of Integration Site Performance on Expectation/Outcome . . xiii 

Measures: Elementary Study Sites 

Summary of Integration Site Performance on Expectation/Outcome . . xiv 

Measures: Junior/Middle and High School Study Sites 

Demographic Data for Integration Study Sites 4 

Percentage of Grade 3 Students at Study Sites Who Achieved a "MR" . 5 

(Moderately Experienced Reader) Grade or Higher 

Percentage of Study Site Students Who Improved ASAT Reading . . 7 

Comprehension Performance 

Percentage of Grade 2 and Grade 5 Study Site Students Who Achieved . 1 2 

a "Satisfactory" Grade ("3") or Higher in Mathematics 

Percentage of Study Site Students Who Improved ASAT Math . . .15 

Applications Performance 

Percentage of Grade 2 Study Site Students Who Achieved a . .19 

Satisfactory" Grade or Higher in Written and Oral Language 

Percentage of Grade 5 Study Site Students Who Achieved a . .19 

Satisfactory" Grade or Higher in Written and Oral Language 

Study Site High School Students Who Met College Entrance ... 23 

Requirements: UC A-F Course Completion 

Middle-Level and High School Study Site Students Who Earned a "C" . 24 

in Core Subjects 

Attendance Rates for Study Site Students 26 

Suspension Rates for Junior/Middle-Level and High School Study Sites . 27 

Dropout Rates for Junior/Middle-Level and High School Study Sites . 28 

Timely Completion of Education by Study Site Students: .... 29 

Grades K-5 and 6-8 

Number of Study Site Classrooms Within Ethnic Balance: 30 

1992/93- 1994/95 

Percent of Parents Who Were "Satisfied/Very Satisfied" with Study Site . 3 1 



ERjt 



5 



Report on 23 Integration Sites: 1995-96 

Page v 



16 Ethnic and Non-Resident Representation on Study Sites' Governance . 32 

Teams/School Site Councils 

17 Number of Study Site Partnerships Aligned with Board and District Goals . 33 



LIST OF FIGURES 



Figure Page 

1 Percent of Grade 3 Study Site Students Who Achieved "Moderately . . 6 

Expereienced Reader" Level, by Ethnicity 

2 Change in Reading Achievement, 1995 to 1996, for Grade 3 Study Site . 6 

Students 

3 Percent of Grade 5 Study Site Students Who Improved Their Performance . 8 

on ASAT Reading Comprehension, by Ethnicity: One- Year and Three-Year 
Rate 

4 Percent of Grade 7 Study Site Students Who Improved Their Performance . 9 

on ASAT Reading Comprehension, by Ethnicity: One-Year and Three-Year 
Rate 

5 Percent of Grade 10 Study Site Students Who Improved Their Performance 9 

on ASAT Reading Comprehension, by Ethnicity: One-Year and Three-Year 
Rate 

6 Mean Percentile Rank (based on NCEs) on ASAT Reading Comprehension 10 

for Grade 5 Study Site Cohort: Three-Year Data 

7 Mean Percentile Rank (based on NCEs) on ASAT Reading Comprehension 10 

for Grade 7 Study Site Cohort: Three-Year Data 

8 Mean Percentile Rank (based on NCEs) on ASAT Reading Comprehension 1 1 

for Grade 10 Study Site Cohort: Three-Year Data 

9 Change in Performance on Aprenda Reading Comprehension for Grade 5 . 11 

Study Site Students: One- and Three-Year Data 

10 Percent of Grade 2 and Grade 5 Study Site Students Who Achieved . . 13 

"Satisfactory" or Higher Math Grade, by Ethnicity 

1 1 Change in Math Grades, 1995 to 1996, for Grade 2 Study Site Students . 14 

12 Change in Math Grades, 1995 to 1996, for Grade 5 Study Site Students . 14 




6 



Report on 23 Integration Sites: 1995-96 
Page vi 



13 Percent of Grade 5 Study Site Students Who Improved Their Performance . 16 

on ASAT Math Applications, by Ethnicity: One- Year and Three- Year Data 

14 Percent of Grade 7 Study Site Students Who Improved Their Performance . 16 

on ASAT Math Applications, by Ethnicity: One- Year and Three- Year Data 

15 Mean Percentile Rank (based on NCEs) on ASAT Math Applications for . 17 

Grade 5 Study Site Cohort: Three-Year Data 

16 Mean Percentile Rank (based on NCEs) on ASAT Math Applications for . 17 

Grade 7 Study Site Cohort: Three- Year Data 

17 Change in Performance on Aprenda Math Applications for Grade 5 Study . 18 

Site Cohort: One-Year and Three-Year Data 

1 8 Percent of Grade 2 Study Site Students Who Achieved "Satisfactory" or . 20 

Higher Grade in Written and Oral Language, by Ethnicity 

19 Percent of Grade 5 Study Site Students Who Achieved "Satisfactory" or . 20 

Higher Grade in Written and Oral Language, by Ethnicity 

20 Change in Written Language Grade, 1995 to 1996, for Grade 2 Study . 2 1 

Site Students 

2 1 Change in Oral Language Grade, 1 995 to 1 996, for Grade 2 Study . .21 

Site Students 

22 Change in Written Language Grade, 1995 to 1996, for Grade 5 Study . 22 

Site Students 

23 Change in Oral Language Grade, 1995 to 1996, for Grade 5 Study . . 22 

Site Students 



7 

o 

ERLC 



Report on 23 Integration Sites; 1995-96 

Page vii 



SAN DIEGO CITY SCHOOLS 
Planning, Assessment, and Accountability Division 
Standards, Assessment, and Integration Services Unit 



Summary 

REPORT ON 23 INTEGRATION SITES: 1995-96 
September 24, 1996 



Issue/Concern 



Sites that receive integration funds through their magnet, Voluntary Ethnic Enrollment 
Program (VEEP), or Academic Enrichment Academy (AEA) programs are accountable for 
their progress toward integration goals, as defined by the Strategic Plan for Integration and 
the Plan to Improve Student Achievement and Organizational Effectiveness. Selection of the 
23 study sites reviewed in this report was based on their inclusion in the 1995-96 schedule 
for Integration Review (Monitoring) at 15 elementary and five junior/middle-level sites and 
for the WASC process at two senior high sites. 



Purpose of the Study 



The cyclical review of integration sites is conducted to assess progress toward integration 
goals, as defined by two mandating documents: the Strategic Plan for Integration and the 
Plan to Improve Student Achievement and Organizational Effectiveness. The analysis of 
study findings should identify the extent to which sites have (1) improved the academic 
achievement of all students, and reduced the gap between the achievement of Asian American 
and White students and that of their African American and Hispanic American classmates; (2) 
promoted student learning and productivity by providing equitable access and opportunity; 
(3) provided a learning environment that allows students to feel safe, nurtured, and secure; 
and (4) promoted parent/community involvement and education. 



Summary of Findings 

Report Card Reading Grades at Grade 3 . June 1996 report card data showed that 81.9 
percent of Grade 3 study site students were graded as either "moderately experienced," 
"experienced," or "exceptionally experienced" readers. Eighty percent or more of the 
students achieved a grade of "moderately experienced" or higher at seven of the 16 
elementary study sites — Crown Point, Curie, Holmes, Kennedy, Mason, Ross, and 
Tierrasanta. Reading data for major ethnic groups revealed that the percentage of students 
who achieved the reading expectation was highest among Indochinese American students 
(96.8 percent) and lowest among African American students (74.0 percent). 

Of the Grade 3 students who had achieved the "moderately experienced reader" level or 
higher as second graders the previous year, a decided majority (93.7 percent) maintained that 
level of achievement on their June 1 996 report card. However, it is particularly noteworthy 
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that, among students who had not achieved the "moderately experienced reader" level or 
higher as second graders, almost all (99.7 percent) continued to be unsuccessful in achieving 
that goal by the end of Grade 3. Clearly, for this group of study site students, reading 
success at Grade 2 was highly predictive of reading success at Grade 3 . 



ASAT Reading Comprehension. Among study site students in Grades 5, 7, and 10, slightly 
more than half (5 1 .4 percent) improved their performance on the Reading Comprehension 
subtest of the Abbreviated Stanford Achievement Test (ASAT) when compared with the 
previous year. Perry's fifth-graders were particularly successful, where 82 percent of the 
students improved their performance. 



The rate of improvement (i.e., the percent of those who improved their performance) over the 
past year ranged from 48.6 percent for White students to 65.3 percent for Filipino American 
students; the rate of improvement over three years ranged from 51.7 percent for Indochinese 
American students to 60.5 percent for Asian American students. These percentages varied 
considerably by grade level. The three-year improvement rate for the Grade 5 cohort was 
particularly high for Asian American students (90 percent) and Indochinese American 
students (7 5 percent). The African American cohort at Grade 7 also demonstrated a high rate 
of improvement over three years (70 percent). However, the achievement gap between the 
performance of African American and Hispanic American students and that of other student 
groups at the 23 study sites changed little over the past three years. 



Aprenda Heading. Co mprehension . Of Grade 5 study site students, 44.9 percent improved 
their percentile rank in Reading Comprehension when compared with the previous year. 
However, progress over three years revealed a dramatically higher improvement rate (74.0 
percent) than that for one year. 



Mathematics, Report Car d Grades gt Qrade 2 and Qrade, 5. Mathematics data for the 16 
elementary study sites indicated that 88.7 percent of the students at Grade 2 and 80 percent of 
the students at Grade 5 achieved a "3" ("satisfactory") grade or higher on their June 1996 
report cards. The highest rate of achievement was earned by Asian American and 
Indochinese American students at both grade levels. The success rate was particularly low 
(68 percent) among African American study site students at Grade 5. 



Of the Grade 2 students who had achieved a "satisfactory" grade or higher in math as first 
graders the previous year (June 1995), a decided majority (91.8 percent) maintained that level 
of achievement on their June 1996 report cards. Of the Grade 5 students who achieved 
"satisfactory" or higher math grades the previous year, 88.4 percent prevailed at this level. 
However, as noted in the data for reading, a decided majority of second- and fifth-grade 
students who had not achieved a "satisfactory" math grade or higher the previous year 
continued to be unsuccessful in reaching a satisfactory level of achievement. For this group 
of study site students, math success at Grades 1 and 4 (as evidenced by report card grades ) 
was highly predictive of math success at Grades 2 and 5. 



AMZ Math Applications- Of study site students in Grades 5 and 7, 42.9 percent improved 
their percentile rank in Math Applications when compared with the previous year — a 
considerably lower rate of improvement than noted for the Reading Comprehension section 
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of the AS AT (51.4 percent). None of the study sites achieved an improvement rate of 80 
percent or more. 



The percent of various ethnic groups who improved their performance on ASAT Math 
«nn 1Ca ^° nS c Ver past year ranged from 37.5 percent for Asian American students to 
50.0 percent for Filipino American students. The rate of improvement over three years 
ranged from 32.4 percent for Asian American students to 49.5 percent for Filipino American 
students. The achievement gap between the performance of African American and Hispanic 
American students and that of other student groups widened considerably over a three-year 
period, for the fifth- grade cohort, as a result of both (1) improved performance by Asian 
Americans and (2) declining performance by Hispanic American and African American 
students. African American students, in particular, fell 10 percentage points on average over 
this three-year period. 



Written and Oral Language Grades at Grade 2 and Grade 5 . June 1996 report card data 
revealed that 87.5 percent of Grade 2 study site students earned a "satisfactory" grade or 
higher m Written Language; 96.1 percent achieved that level in Oral Language. At Grade 5, 
89.7 percent of all study site students earned a "satisfactory" grade or higher in Written 
Language; 97.3 percent achieved that expectation in Oral Language. 

Asian American, Filipino American, and Indochinese American students at both grade levels 
earned the highest level of achievement overall in Written Language; the rates for Hispanic 
American students and African American students were 10-20 percentage points lower. The 
rates of achievement in Oral Language were much closer among ethnic groups. 

Of the students who had achieved a "satisfactory" grade or higher in written or oral language 
as first graders the previous year (June 1995), an overwhelming majority (93.8 percent) 
maintained that level of achievement on their June 1996 report cards. Similarly of the 
students who had not achieved a "satisfactory" grade or higher the previous year, a decided 
majority continued to be unsuccessful in reaching that level of achievement. For this group 
of study site students, success in written and oral language at Grades 1 and 4 (as evidenced 
by report card grades) was highly predictive of success at Grades 2 and 5. 



UQAJL Cmrse Completion - The percentage of students completing University of California 
a-f course requirements at the two high school study sites was lower than that districtwide. 
However, the rate at both schools increased overall when compared with the previous year. 

Clairemont High Schools s increase of 8.7 percent represented increases among all ethnic 
groups. 



C Grade in Core Courses. at Secondary Level . The percentage of Muirlands students who 
achieved a "C" grade or above in core course work exceeded the district average in every core 
subject, Montgomery and Correia students did so in three of the four subjects. 



At Correia, Montgomery, and O'Farrell, African American students demonstrated strong 
gains in all subjects areas, when compared with the previous year. Gains for Asian 
Americans in all core subjects were also noted at Mann and, at Montgomery, in Math and 
Social Studies. Filipino American students showed dramatic gains in all subjects at Correia 
and in English, Math, and Social Studies at Mann. 
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Mendance Rotes . When compared with the previous year, the attendance rate either stayed 
the same or improved slightly at eight study sites and declined slightly at the other 15 
schools. The only groups for whom attendance rates fell below 90 percent were African 
American students at Crown Point and Logan, and Filipino American students at 



S uspension Rates . The rates of suspensions at the 16 elementary study sites ranged from 0.2 
percent at Curie to 7.8 percent at Emerson/Bandini. The suspension rate at the middle-level 
and high school study sites was considerably higher than at the elementary level, ranging 
between 15 and 20 percent. One notable exception was Mann Middle School where the 
suspension rate was held to a comparatively low 7.4 percent, down 1.6 percent from the 
previous year; Muirlands and Montgomery also demonstrated lower suspension rates when 
compared with the previous year. Correia's suspension rate was highest among the seven 
secondary-level study sites, with particularly high rates among African American students. 



E xpulsion Rates . One elementary and six of the seven secondary-level study sites reported 
expulsions, ranging from one to six expelled students per site. When compared with the 
P£ e y io y s y® 31 ’, ^ numbers represented a decrease of six students at Montgomery and four 
students at both Correia and Mann; no increases were noted. 



Dropout Rates . When compared with the previous year, the overall dropout rate for district 
high school sites declined by 1.2 percent. One of the two high school study sites, 
Ulairemont, demonstrated a notable decline in its dropout rate (6.8 percent); Crawford's rate 
increased by 1 . 1 percent. 



Retention Rates . The retention rate at the seven secondary-level study sites changed little; the 
rates ranged from a decline of 0.6 percent at Montgomery to an increase of 1.1 percent at 



of Schooling . When compared with the previous year, the data indicated 
mat 13 or the 23 study sites reflected an increase in the percentage of students who completed 
their education at the appropriate age. An increase — in all reported ethnic categories — was 
noted at six elementary study sites: Balboa, Emerson/Bandini, Kennedy, Lee, Logan, and 



Qfissroom Ethnic. Composition. - The data indicated that, over the past four school years, 
roug y 95 percent of study site classrooms have maintained ethnic balance (i.e., plus or 
minus 20 percent of a site’s White student enrollment). 



Parent Satisfaction . Data from a parent survey conducted during late Fall 1995 showed that 
the percentage of satisfied parents either remained the same or increased at 17 of the 23 study 
sites. The rate of parent satisfaction declined at only five sites, of which three were 
secondary -level. Although the number of respondents was too small to permit a breakdown 
b ystudy site and ethnicity, the overall rate of satisfaction was lower for African American 
and White parents than that for other groups. 
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Governance Team Partic ipation . The data demonstrated that, at 14 of the 23 study sites. 
Governance Teams/School Site Councils reflected every ethnic group where the group 
represented ten percent or more of the site's student population; smaller student groups 
comprising only five percent of the student population were represented by parents on many 
governing bodies. Non-resident parent representation, however, was missing at 14 of the 22 
sites offering VEEP or magnet programs. 



Partnership s. All activities that were sponsored by various corporate and community 
partnerships reflected board or district goals in general, and support for improved student 
achievement, gender equity, and cultural diversity in particular. The data showed that all but 
one study site (Whitman) had established at least one partnership. 



Site Summaries . Summary Tables A and B (pages xii-xiii) provide an overview of progress 
on various achievement indicators by study site. Based on the 14 indicators for elementary 
sites shown in Table A, the findings revealed that Tierrasanta demonstrated progress in the 
greatest number of areas (11), followed by Holmes (10), and Curie, Emerson/Bandini, 
Fletcher, Holmes, Kennedy, Lee, Mason, and Perry (9). The other six elementary sites were 
successful in fewer areas. 



Based on the 15 indicators for secondary-level sites (Table B), the findings revealed that, in 
general, progress was achieved in many fewer areas than that for elementary sites. 
Muirlands demonstrated progress in the greatest number of areas (7), followed by 
Montgomery and Mann (5), Clairemont (4), O'Farrell (3), Correia (2), and Crawford (1). 



A number of demographic conditions exist at many sites which present both administrative 
and instructional challenges for site staff and may imply considerable academic disadvantage 
for their students (see site profiles on pages 3 and 4). When compared to the district average, 
eight of the 23 study sites — Balboa, Crown Point, Emerson/Bandini, Kennedy, Logan, 
Mann, Montgomery, and Crawford — experienced relatively (1) low stability and (2) high 
mobility, accompanied by (3) large populations of LEP (limited English proficient) and (4) 
economically disadvantaged students . The progress indicators summarized in the Summary 
Tables must be reviewed within the context of these important factors. 

Given the formidable challenges at the eight above-mentioned sites, the relative success of 
Emerson/Bandini, Kennedy, Mann, and Montgomery is particularly noteworthy. These five 
sites may be a rich source of productive practices from which other similarly-challenged sites 
can learn. 



Report prepared by Carriedo/Millett 



Summary Table A 

SUMMARY OF INTEGRATION SITE PERFORMANCE ON EXPECTATION/OUTCOME MEASURES 

Elementary Study Sites 
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SAN DIEGO CITY SCHOOLS 
Planning, Assessment, and Accountability Division 
Integration Services Office 



REPORT ON 23 INTEGRATION SITES: 1995-96 
September 24, 1996 



Issue/Concern 



Sites that receive integration funds through their magnet, Voluntary Ethnic Enrollment 
Program (VEEP), or Academic Enrichment Academy (AEA) programs are accountable for 
their progress toward integration goals, as defined by the Strategic Plan for Integration and 
the Plan to Improve Student Achievement and Organizational Effectiveness. Selection of the 
23 study sites reviewed in this report was based on their inclusion in the 1995-96 schedule 
for Integration Review (Monitoring) at 15 elementary and five junior/middle-level sites and 
for the WASC process at two senior high sites. 



Purpose of the Study 

The cyclical review of integration sites is conducted to assess progress toward integration 
goals, as defined by two mandating documents: the Strategic Plan for Integration and the 
Plan to Improve Student Achievement and Organizational Effectiveness. The analysis of 
study findings should identify the extent to which sites have (1) improved the academic 
achievement of all students, and reduced the gap between the achievement of Asian 
American and White students and that of their African American and Hispanic American 
classmates; (2) promoted student learning and productivity by providing equitable access 
and opportunity; (3) provided a learning environment that allows students to feel safe, 
nurtured, and secure; and (4) promoted parent/community involvement and education. 



Reporting Methodology 

Rgvorting Design . The reporting design for this study incorporated the specific design tasks 
and expectations that are contained in the district's Plan to Improve Student Achievement 
and Organizational Effectiveness, as well as the goals identified in the Strategic Plan for 
Integration which are related to improved student achievement, equal access to opportunity, 
integrated settings for learning, and positive race/human relations. The 1995-96 review was 
consistent with current intent to eliminate multiple requests for schools to provide data 
beyond the Comprehensive Site Plan, the Program Quality Review (PQR), the Western 
Association of Schools and Colleges (WASC) Accreditation process, and Integration 
Review activities. These combined activities provide a comprehensive and timely 
assessment of a site's progress toward district and integration goals. 
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Data Collection a nd Reporting . The Planning, Assessment, and Accountability (PAA) 
Division provided test results for the Abbreviated Stanford Achievement Test (ASAT) and 
Aprenda; percentile ranks of norm-referenced test results are based on normal curve 
equivalents (NCEs). 



The P AA Division also provided absenteeism, retention, suspension, and report card data. 
Data for the ASAT Reading Comprehension subtest and for report card grades in Reading, 
Written Language, and Oral Language represent native or fluent English language-speaking 
students. Aprenda data represent students who have limited English proficiency (LEP) and 
have not yet been reclassified as fluent English speakers; the LEP designation should not be 
confused with English Language Learners (ELLs), a more inclusive category which may 
include language-reclassified students. 



School Services Division, Area m, provided data on classroom ethnic balance (the annual 
Classroom Ethnic Balance Report), integrated settings for learning, positive race/human 
relations, parent involvement, and partnership activities. These aspects of a site's integration 
efforts were also documented to varying degrees in the site's Annual Action Plan. 



Limitations gfjhe Study. The findings must be interpreted with tentativeness in recognition 
of the following methodological issues; 

1 . The outcome statements under each design task often include a comparison with data 
provided by "the previous integration report." Because the 1995-96 study represents 
the first year in which the newly adopted reporting design for integration sites was 
implemented, the study's findings will focus on comparisons (matched data) from the 
previous year where available. 



2 . Since data for any given school year become available at widely varying times over the 
course of the school year — and often many months after completion of the school year 
— the study relies on the most recent data available. 

3. Although the Integration Review process relies on a standardized format to guide 
assessment of a site's integration efforts, data collection is typically accomplished by 
different teams of parent volunteers at each site and can therefore result in somewhat 
uneven data. It cannot be concluded that an outcome was not achieved where data to 
substantiate it were simply not available. 

4. The report does not intend to assess progress toward the study sites’ specific magnet, 
VEEP , or AEA program goals. Rather, the report provides progress on a broad range of 
district and integration goals, as reflected in the Strategic Plan for Integration and the 
Plan to Improve Student Achievement and Organizational Effectiveness. The 
identification of such progress should help to determine the impact of integration 
program funding to support these objectives at the 23 study sites. 
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Background Information 



District Policy . In Spring 1993, the district's Board of Education adopted a Strategic Plan 
for Integration to guide the implementation of all integration programs. The plan's primary 
goals are: 



• To improve student achievement and ensure equitable outcomes among students of all 
racial and ethnic groups; 

• To integrate students to reflect the racial/ethnic balance of the district's student 
population; 

• To provide equitable access to education programs and services for all students; and 

• To demonstrate positive race/human relations among students and staff of all racial and 
ethnic groups. 



In June 1993, the Board of Education also approved A Plan to Improve Student Achievement 
and Organizational Effectiveness that included 16 specific expectations for which all schools 
would be held accountable. The design for reviewing district integration sites incorporates 
these expectations, along with the goals identified in the Strategic Plan for Integration. 



Demographic Data . Relevant demographic information about the 23 integration sites is 
particularly useful in developing a full understanding of the broader context within which the 
schools cultivate their students (see Table 1). A school's stability rate, for example, indicates 
the percentage of students who began the school year at the site and who were still enrolled at 
the same site at the end of the school year. When all district schools are considered, the most 
recently documented average stability rate was 84.1 percent. As Table 1 indicates, the 
stability rate at ten of the 23 integration sites fell below the district average. 



The mobility index represents the number of times that students either enter or leave a district 
site during die school year relative to the total number of students enrolled. When all district 
schools are considered, the most recently documented mobility index was 45.6. The data 
show that the mobility rate of ten of the 23 integration sites was higher than the district 
average. . 



In addition, the percentage of limited English proficient (LEP) students at eight of the 23 
integration sites was considerably larger than that districtwide (27.1 percent). At 12 
integration sites, the percentage of the population that was eligible for the free or reduced- 
price lunch program was larger than the districtwide average (56.5 percent). 

At a number of study sites, the (1) relatively low stability and (2) high mobility, accompanied 
by (3) large populations of LEP and (4) economically disadvantaged students, present both 
administrative and instructional challenges for site staff and may imply considerable academic 
disadvantage for their students. All four of these demographic features are consistent with 
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eight of the 23 study sites: Balboa, Crown Point, Emerson/Bandini, Kennedy, Logan, 
Mann, Montgomery, and Crawford. Progress indicators for these sites, in particular, must 
be reviewed within the context of considerable challenge. 



Table 1 

DEMOGRAPHIC DATA FOR INTEGRATION STUDY SITES 



Site 


Site 

Population 1 


Percent 

Non-White 1 


Percent 

LEP 2 


Percent 
Eligible 
for Meal 
Program 2 


Percent 

Actual 

Attendance 3 


Stability 

Rate 2 


Mobility 

Index 2 


District 


131,858 


70.2 


27.1 


59.7 


94.5 


84.1 


45.6 


Elementary 




Balboa 
-.Crown' Btfl 
Curie 

Emers/Band 
Fletcher 
§H$ Sc^©|^:; 
Holmes 
Kennedy: 

Lee 

Logan 

Mason 

Ross 

Tierrasanta 
Whitman 11 


1,106 

IggSiiBlil 

510 

Illi396ll 

343 

siini 

502 

tiiiiilf 

743 

1,024 

1,085 

llli580SS 

513 

SSpOilll 

585 

IlSiMii 


96.0 

wmmm 

31.6 

88.7 

57.1 

24.1 

87.6 
98.4 

68.7 

79.8 

63.2 

llpdilit 

51.1 

Silliiiil 


64.4 

111 mm 

6.6 

Ill5lill 

10.3 

M p3f0i| 

3.8 

mwmm 

26.0 

lilidllll 

18.0 

mm i 

19.7 

17.3 

W} m yW 


97.5 

ISI83I6II 

17.9 

aismii 

55.6 

wwmm 

29.3 
. 63 j 

34.9 

1^376:2"- ~ 

64.2 

m^smi 

35.3 


94.3 

ISMfWM 

95.9 

SSIBpIlllS! 

94.7 

wmmmm 

95.6 

94.6 

IlSPfiSSI 

96.2 

95.6 

94.6 

sum 

96.0 

PilSsIMg 


78.5 

WMi&s 1 

93.8 

78.6 

85.2 

iiipaii 

89.0 

92.2 
87.4 

liillidllll 

86.8 

wwm aa 

85.9 

89.6 


67.7 
|!| 63.0 

9.9 

llil72!6lll 

31.4 

63.5 
25.8 

7l: : 

22.4 

76.7 | 
36.9 

Sill 

30.3 

10.4 

34.8 
23.3 




Junior High and Middle Level 




Correia 


1,020 


52.9 


19.6 


49.1 


93.6 


91.2 


17.8 


Mann 

Montgmry 

O'FaiTeii 


380 

1,396 


EMME 

84.7 

£^37.8 

90.6 


7 ■ * 

43.7 

1 Q N x < 

13.6 


ittipPSS 

85.4 

1^263 

59.7 


94.3 |l 

94.4 

iiiiiiiii 

95.0 


ISPP.I 

83.1 

88.3 


55.4 

292 




Senior High 




Clairemont 


1,039 


57.2 


22.1 


47.8 


93.0 


85.5 


26.8 


IG^WotcM : 






llllid;9Pl 




a wsm$m 


79.8 


50.6 



1 

2 
3 



Source: Pupil Racial/Ethnic Census 1995-96 

Source: Report of Students Certified Eligible for Free or Reduced-Price Lunches, May 1996 
Source: School Profiles , October 1995 (most recent data reflect 1994-95 school year) 
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Findings 



Design Task I: Curriculi 
Strategic Plan for Tnte^ratior 


an, Instruction, Assessment, and Technology 
lvRoarrf Goal 1- TtnnrovpH Hpn t A phi p vp mpn t 


>: W IA A Jl(Ui ivl iXllvgl UUvl 


* UUOiU VJUcU 1. iUipiUVCU ulUUUlll ALUIC Yvlllwlll 



OUTCOME.: Students will achieve a reading grade of "MR" ( moderately experienced reader) 
or above by grade three (Expectation 1). 



June 1996 report card data showed that 81.9 percent of Grade 3 study site students were 
graded as either "moderately experienced," "experienced," or "exceptionally experienced" 
readers. Ninety percent or more students achieved a grade of "moderately experienced" or 
higher at five of the 21 elementary study sites — Crown Point, Curie, Mason, Ross, and 
Tierrasanta (see Table 2). 



Table 2 

PERCENTAGE OF GRADE 3 STUDENTS 1 AT STUDY SITES 
WHO ACHIEVED A "MR" (MODERATELY EXPERIENCED READER) GRADE OR HIGHER 



Site 


Percent 
MR ort 


Total Number 
Graded 


Site 


Percent 
MR ort 


Total Number 
Graded 


Balboa 


70.8 


65 


Lee 


mm 


mmm 








. , . . wMwn ** ****#*+*"& ' MVWrtvm,fcs< 












Logan 


69.2 


_ 26 


Curie 


90.5 


__ 84 


Mason 


. 93.3 




fEmeison/Bahdihi:^|? 




62 


Perry 


76.7 


60 ^ 


Fletcher 


75.0 


48 




1, 9dS^j 




Hancock 


V;’ ||*| HH 


:■> ■ ; * ... 


Sunset View 


* 


* 










f's- ' ’ ' 




Holmes 


86.3 


80 . 


pierrasanta .ilSilliilill 


WM&£ 


.< * X. « « * if: .' mV . ■- *\V% 


' Kennedy ; ASSISI ' ' V •••/ ■ 


80.9 - 


Sff: 


Whitman 


64.8 


54 



1 These data represent native or fluent English language speakers (n=936). 

* The number of students was too small (less than ten) to provide meaningful data, or no data were reported. 



Figure 1 provides the rate of reading achievement by major ethnic groups. The data showed 
that the percentage of students who achieved this reading expectation was highest among 
Indochinese American students (96.8 percent), followed by Filipino American, White, Asian 
American, Hispanic American , and African American students. (The number of Indochinese 
American students was too small to disaggregate by sub-groups.) 
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Percent of Students Who Achieved Reading Standard 



Figure 1. Percent of Grade 3 Study Site Students Who Achieved 
"Moderately Experienced Reader" Level or Higher, by Ethnicity 



Reading grades from the previous year (June 1995) were available for roughly two-thirds 
(68 percent) of the third-grade students who were included in the data above. Figure 2 
shows that, of the Grade 3 students who had achieved the "moderately experienced 
reader" level or higher as second graders the previous year, a decided majority (93.7 
percent) maintained that standard on their June 1996 report card. However, it is 
particularly noteworthy that, among students who had not achieved the "moderately 
experienced reader" level or higher as second graders, almost all (99.7 percent) continued 
to be unsuccessful in achieving that standard by the end of Grade 3. Clearly, for this 
group of study site students, reading success at Grade 2 was predictive of reading 
success at Grade 3. 



03.7% Maintained Level as 
"Moderately Experienced Reader* 



100 -i 



(June 1996) 




- 20 - 
-40- 
-60- 
-60 H 



- 100 - 



0.3% Achieved Level 
"Moderately Experienced Reader* 
(June 1996) 



6.3% Fell Below 
"Moderately Experienced 
Reader* Level 



99.7% Stayed Below 
"Moderately Experienced 
Reader* Level 



Third-Grade Students Who 
Had Achieved "Moderately 
Experienced Reader* Level 
At Grade 2 



Third-Grade Students Who 
Had Not Achieved "Moderately 
Experienced Reader* Level 
at Grade 2 



Figure 2. Change in Reading Achievement, 1995 to 1996, for Grade 3 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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OUTCOME : Third-grade students will demonstrate cumulative progress and mastery in 
reading on district or school-developed performance assessment ( Expectation 1). 



Individual teachers and, in some cases, individual sites have completed development of 
performance assessments to measure student reading achievement. Development of common 
criteria to assess districtwide reading mastery at Grade 3, and teacher training to ensure a 
standardized scoring procedure, will continue during the 1996-97 school year. Staff reports 
that reading achievement data, based on the reading exhibit of the National Standards literacy 
portfolio, should be available by the conclusion of the 1996-97 school year. 



OUTCOME : The percentage of study site students who have improved their performance on 
the Reading Comprehension ASAT/Aprenda subtests will increase among all 
ethnic groups, when compared with data from their previous integration report 
( Expectation 1). 



ASATData . ASAT data presented here represent (1) students in Grades 5 and 7 (the grades 
at which students at all sites were tested) and in Grade 10 where available; (2) students who 
are native or fluent English language speakers; (3) students who were enrolled at the study 
site by October 1 of the 1995-96 school year; and (4) students for whom both 1995 and 1996 
ASAT results were available for comparison. 



Amongthe 2,320 study site students who fit these criteria, slightly more than half (51.4 percent) 
improved their performance in Reading Comprehension when compared with the previous 
year. The performance of three percent of the students remained the same, while that of 45.6 
percent declined. Table 3 provides the percentage of students at each study site whose 
performance improved. The findings showed that Perry's fifth-graders were the only group 
of students for whom the overall improvement rate achieved 80 percent or more. 



Table 3 

PERCENTAGE OF STUDY SITE STUDENTS 
WHO IMPROVED ASAT READING COMPREHENSION PERFORMANCE 1 



Site 


Percent 

Improved 


Total Number 1 
Taking Test I 


I Site 


Percent 

Improved 


Total Number 
Taking Test 


GradeS 


Crown Point 

giiMii 

Emerson/B andini 

mmm issi n si 

Hancock 

'"'fy ; 

Kennedy 


r.;ld2: : 5'4 

39.1 

48.4 

“ 

552* 

peH | 

47.6 


23 

31 

.... , . 

87 ’ 
42 


Lee 

Mason 

Perry 

Ross 

iStffiset^View Sl| 1 1 1§ 

Tierrasanta 


57.1 

52.2 

SSSiSSSI 

62.8 

44.3 
42.0 

£35:8.' If 


63 

iSBffiSr W 

113 

W9BB33fggk 

43 

mg fsw-w- 

50 


Grade 7 


lllll 

Mann 

** ' y-'p - vr.w 


^49:3#; 

55.8 

MISS®; 


’^2274^ 

165 


Muklands 


46.1 

II19ISS 


228 

*3JlSli& 


Grade 10 


Clairemont 


37.8 


188 CrairfOTlIiSS 


m&fm 


OY 

OO: 



1 Data reflect native or fluent English language speakers in Grades 5, 7, or 10 who were enrolled at site as of 10/1/95. 
* The number of students was too small (less than ten) to provide meaningful data. 
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Figures 3-5 compare the one- and three-year rate of improvement on ASAT Reading 
Comprehension among major ethnic groups at Grades 5, 7, and 10. (The three-year data 
represent enrollment at the study site during 1995-96 and any district site during 1993-94 and 
1994-95.) The findings indicated that the overall rate of improvement was slightly higher at 
Grade 5 than at Grade 7 and was lowest at Grade 10. In general, study site students showed 
greater improvement over three years than over a one-year period. 

When data for students in Grades 5, 7, and 10 at all 23 study sites were aggregated, the 
findings showed that the rate of improvement over the past year ranged from 48.6 percent for 
White students to 65.3 percent for Filipino American students; the rate of improvement over 
three years ranged from 51.7 percent for Indochinese Americans to 60.5 percent for Asian 
Americans. These percentages varied considerably by grade level (see Figures 3-5). (The 
number of Asian American and Filipino American students at Grade 10 was too small to 
provide meaningful data; the disaggregation of data by ethnicity for individual sites also 
produced numbers too small to be meaningful.) 

The three-year improvement rate for the Grade 5 cohort was particularly high for Asian 
American students (90 percent) and Indochinese American students (75 percent) (see Figure 
3). The African American cohort at Grade 7 also demonstrated a high rate of improvement 
over three years (70 percent) (see Figure 4). 

When ASAT Reading Comprehension results for Indochinese American students in Grades 
5, 7, and 10 were combined, the numbers were large enough to disaggregate by sub-groups. 
The finding showed that the rate of improvement between 1995 and 1996 was highest for 
Laotian American students (51.7 percent), followed by Vietnamese American students (50.0 
percent), and Cambodian American students (45.9 percent); the number of Hmong American 
students was too small to provide meaningful data. 



African Amer 




{ 



Filipino Amer 



Asian Amer 




{ 



Hispanic Amer 




3-year improvement rate 
■ 1 -year improvement rate 



Indochinese Ame 



{ 



White Amer 




I ■ i ■ 



0 10 20 30 40 50 60 70 80 90 100 

Percent of Students Who Improved 



Figure 3. Percent of Grade 5 Study Site Students Who Improved Their Performance 
on ASAT Reading Comprehension by Ethnicity: One-Year and Three- Year Rate 
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Figure 4. Percent of Grade 7 Study Site Students Who Improved Their Performance 
on ASAT Reading Comprehension by Ethnicity: One-Year and Three-Year Rate 



African Amer 
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□ 3-year improvement rate 
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Figure 5. Percent of Grade 10 Study Site Students Who Improved Their Performance 
on ASAT Reading Comprehension by Ethnicity: One-Year and Three-Year Rate 
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When mean percentile ranks for Reading Comprehension performance are plotted over a 
three-year period for major ethnic groups (Figures 6-8), the data demonstrated that the 
achievement gap between the performance of African American and Hispanic students 
and that of other student groups changed little over the past three years. When African 
American and Hispanic students were compared with Asian Americans only (i.e., the 
group achieving the highest overall percentile rank), the achievement gap widened 
somewhat for the Grade 5 cohort and closed somewhat for the Grade 7 cohort. For the 
Grade 10 cohort, a decline in performance among all major ethnic groups was noted. 




Asian Amer 
White Amer 
Filipino Amer 
Indochinese Amer 
Hispanic Amer 
African Amer 



Figure 6. Mean Percentile Rank (based on NCEs) on ASAT Reading 
Comprehension for Grade 5 Study S ite Cohort (n=694): Three-Year Data 




Asian Amer 
White Amer 
Filipino Amer 
Indochinese Amer 
Hispanic Amer 
African Amer 



Figure 7. Mean Percentile Rank (based on NCEs) on ASAT Reading 
Comprehension for Grade 7 Stu dy Site Cohort (n=869): Three- Year Data 
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White Amer 
Indochin Amer 
Hispanic Amer 
African Amer 



Figure 8. Mean Percentile Rank (based on NCEs) on ASAT Reading Comprehension 
for Grade 10 Study Site Cohort {n=316): Three- Year Data 



Aprenda Data. Data for improved performance on Aprenda Reading Comprehension 
represent (1) students who were not yet classified as fluent English language speakers, (2) 
students for whom both 1995 and 1996 Aprenda results were available, and (3) students 
who were enrolled at the study site as of October 1, 1995. All 168 students at the 23 
study sites who fit these criteria were in Grade 5. 



Figure 9 shows that 44.6 percent of the students improved their percentile rank in Reading 
Comprehension when compared with the previous year. The performance of 7.5 percent 
of the students remained the same, while that of 47.0 percent declined. However, it is 
important to note that progress over three years revealed a dramatically higher 
improvement rate (74.0 percent) than that for one year. (The disaggregation of Aprenda 
data for individual sites produced numbers too small to be meaningful.) 
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Figure 9. Change in Performance on Aprenda Reading Comprehension: 
for Grade 5 Study Site Cohort (n=168): One- and Three-Year Data 
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QLU£QME : Elementary -level students in all ethnic groups in grades 2 and 5 will achieve a 

"3" grade (" Satisfactory ") or above in mathematics ( Expectation 2). 



Mathematics data for the 16 elementary study sites indicated that 88.7 percent of students at 
Grade 2 and 80 percent of students at Grade 5 achieved a "3" ("satisfactory") grade or higher 
on their June 1996 report cards. Thirteen sites achieved percentages of 80 percent or more 
for Grade 2 students meeting the math expectation; six sites achieved that rate at Grade 5 (see 
Table 4). 



Table 4 

PERCENTAGE OF GRADE 2 AND GRADE 5 STUDY SITE STUDENTS 
WHO ACHIEVED A "SATISFACTORY" GRADE ("3") OR HIGHER IN MATHEMATICS 



Site 


Percent 
3 ort 


Total Number 1 
Graded 


1 Site 


Percent 
3 or t 


Total Number 
Graded 


Grade 2 


Balboa 
Crown Point 
Curie 

1 I ■ II H |p j ' £g is \ 

Emerson/Bandirii 

Fletcher 

SSillllll 

Holmes 

Kennedy 


72.3 

ISArM. 

96.8 

mill 

92.3 

BSSSWfSp 

. 88.3 . 

94.7 

1 SB 


195 

57 

llllll 

SIM 

75 

186 


giiiiaiiBii 

Logan 

IMillgBiSi 

Perry 

Sunset View 
Whitman 


iliil 

90.0 

SSiftOSS 

81.4 

jMM 

* 

95.8 

81.1 


■ -v ;3-g 

mmam 

150 

maamttm. 

70 

* 

III Iliil 

74 


Grade 5 


Balboa 

111111111 

Curie 

|E >merson/Bandini 
Fletcher 

Hancock , 

Holmes 
Kennedy i 


76.1 

HI 

76.9 

m mwm 
1181111 

76.7 

i 70 1 . 

71,6 

78.5 


138 

78 

pisw^; 

ftlSIilliOOSBI#: 

43 

. .asm,-:, 

„..67_ 

.63 


111 

Logan 

Mason.,; 

Sunset View 
Tienrasanta; 

I Whitman 


SISIi«lil 

84.5 

77.0 
64.3 

■HI 

94.8 

93.5 

67.6 


152 

42 

Sliilliil 

77 

93 S'.: 

68 



* The number of students was too small (less than ten) to provide meaningful data, or data were not reported. 
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Figure 10 provides mathematics achievement data by major ethnic groups. The data indicated 
that the highest rate of achievement was earned by Asian American and Indochinese 
American students at both grade levels. The success rate was particularly low (68 percent) 
among African American students at Grade 5. (At both grade levels, the number of 
Indochinese American students was too small to disaggregate by sub-groups.) 



Grade 2 



Grade 5 



Asian 

Indochinese 

White 

Filipino 

African 

Hispanic 

Asian 

Indochinese 

Filipino 

White 

Hispanic 

African 




Percent of Students Who Achieved Math Standard 



Figure 10. Percent of Grade 2 and Grade 5 Study Site Students Who Achieved 
"Satisfactory" or Higher Math Grade, by Ethnicity 



Figure 1 1 compares math grades with that of the previous year. The data revealed that, of the 
Grade 2 students who had achieved a "satisfactory" grade or higher in math as first graders 
the previous year (June 1995), a decided majority (91.8 percent) maintained that level of 
achievement on their June 1996 report card. Of the Grade 5 students who achieved 
"satisfactory" or higher math grades the previous year, 88.4 percent prevailed at this level 
(see Figure 12). However, as noted in the data for reading, a decided majority of second- 
and fifth-grade students who had not achieved a "satisfactory" math grade or higher the 
previous year continued to be unsuccessful in reaching a satisfactory level of achievement. 
For this group of study site students, math success at Grades 1 and 4 (as evidenced by report 
card grades ) was highly predictive of math success at Grades 2 and 5. 
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91 .8% Maintained 
"Satisfactory" or Higher 
Math Grade 




95.5% Stayed Betow 
"Satisfactory" Math Grade 



Second-Grade Students Who 
Had Achieved "Satisfactory" or 
Higher Math Grade at Grade 1 



Second-Grade Students Who 
Had Not Achieved "Satisfactory" 
or Higher Math Grade at Grade 1 



Figure 11. Change in Math Grades, 1995 to 1996, for Grade 2 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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88.4% Maintained 
"Satisfactory" or Higher 
Math Grade 




10.9% Achieved "Satisfactory" 
or Higher Math Grade 



11.6% Fell Below 
"Satisfactory" Math Grade 




89.1% Stayed Below 
"Satisfactory" Math Grade 



Fifth-Grade Students Who 
Had Achieved "Satisfactory" or 
Higher Math Grade at Grade 4 



Fifth-Grade Students Who 
Had Not Achieved "Satisfactory" 
Or Higher Math Grade at Grade 4 




Figure 12. Change in Math Grades, 1995 to 1996, for Grade 5 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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QUX£OME: Students will demonstrate mathematics knowledge and processes on district or 
school-developed performance assessment ( Expectation 2). 

Some sites have completed development of a performance assessment or portfolio system to 
provide evidence of student achievement in mathematics. These data will be included when 
all study sites have completed their performance assessment systems. As previously noted 
with regard to performance assessment of reading achievement, the development of a 
districtwide assessment system, based on common criteria, has not been completed. 
Standards and Assessment staff report that adoption of such a system will also depend on 
appropriate teacher training; this training will be included in staff development related to the 
new mathematics textbook adoption. 



OUTCOME.: The percentage of study site students who have improved their performance in 
Math Applications on ASAT/Aprenda will increase among all ethnic groups, 
when compared with data from their previous integration report ( Expectation 2). 

AS AT Darn . AS AT data presented here represent (1) students in Grades 5 and 7 (no data for 
Grade 10 were reported), (2) students for whom both 1995 and 1996 AS AT results were 
available for comparison, and (3) students who were enrolled at the study site by October 1 
of the 1995-96 school year. Of the 2,082 study site students who fit these criteria, 42.9 
percent improved their percentile rank in Math Applications when compared with the 
previous year — a considerably lower rate of improvement than noted for the Reading 
Comprehension section of the ASAT (51.4 percent). The performance of 3.3 percent of the 
students remained the same, while that of 53.8 percent declined. Table 5 provides the 
percentage of students at each study site whose percentile rank improved. The findings 
showed that none of the study sites achieved an improvement rate of 80 percent or more in 
the ASAT Math Applications section. 



Table 5 

PERCENTAGE OF STUDY SITE STUDENTS 
WHO HMPROVED ASAT MATH APPLICATIONS PERFORMANCE 1 



Site 


Percent 

Improved 


Total Number 1 
Taking Test | 


I Site 


Percent 

Improved 


Total Number 
Taking Test 


Grade 5 


Balboa 


36.8 


38 




msi6m 




CrowrPoihfcjg^^liN 


m 




Logan 


35.0 


20 


Curie 


50.0 


"* 68 


Mason l 1 






Emerepn/Bandim^ll^ 




lllti IE! 


Perry 


29.2 


24 


Fletcher 


* 


* 










Wm&M 




Sunset View 


60.7 


28 


Holmes 


45.7 


46 






50 


-Kennedy 






Whitman 


49.0 


49 


Grade 7 


Correia 


37.1 


232 




if; 4o^ 


S3l4fil£l 


Mann 






CFarrejl 


49.0 


361 


Montgomery 


42.3 


71 









Data reflect students who were enrolled at study site as of October 1, 1995. 

* The number of students was too small (less than ten) to provide meaningful data. 
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Figures 13-14 compare the one- and three-year rate of improvement on AS AT Math 
Applications among major ethnic groups at Grades 5 and 7; no data were reported at Grade 
10. When data for study site students in Grades 5 and 7 at all 23 study sites were 
aggregated, the findings showed that the rate of improvement over the past year ranged 
between 37 .5 percent for Asian Americans and 50.0 percent for Filipino Americans. The rate 
of improvement over three years ranged between 32.4 percent for Asian Americans and 49.5 
percent for Filipino Americans. (The number of Indochinese American students was too 
small to disaggregate by sub-groups; the disaggregation of data by ethnicity for individual 
sites also produced numbers too small to be meaningful.) 




Percent of Students Who Improved 

Figure 13. Percent of Grade 5 Study Site Students Who Improved Their Performance 
on ASAT Math Applications, by Ethnicity: One- Year and Three-Year Rate 
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Figure 14. Percent of Grade 7 Study Site Students Who Improved Their Performance 
on ASAT Math Applications, by Ethnicity: One-Year and Three-Year Rate 
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Figure 15 provides three-year matched data for Grade 5 study site students, disaggregated 
by major ethnic groups. Study site data revealed that, when measured by ASAT Math 
Applications, the achievement gap between the performance of African American and 
Hispanic students and that of other student groups widened considerably for the fifth- 
grade cohort, as a result of both ( 1 ) improved performance by Asian Americans and (2) 
declining performance by Hispanic and African American students (see Figure 11). 
African Americans, in particular, fell 10 percentile ranks on average over this three-year 
period. 




Asian Amer 
Indochinese Amer 
White Amer 
Filipino Amer 
Hispanic Amer 
African Amer 



Figure 15. Mean Percentile Rank (based on NCEs) on ASAT Math Applications 
for Grade 5 Study Site Cohort (n=709): Three- Year Data 



Figure 16 provides three-year matched data for Grade 7 study site students, disaggregated 
by major ethnic groups. At this grade level, little change in the achievement gap is noted. 
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Figure 16. Mean Percentile Rank (based on NCEs) on ASAT Math Applications 
for Grade 7 Study Site Cohort (n=906): Three-Year Data 



3 

ERIC 



33 



Report on 23 Integration Sites: 1995-96 
Page 18 



Aprenda Data . Data for improved performance on Aprenda Math Applications represent ( 1) 
students who were not yet classified as fluent English language speakers, (2) students for 
whom both 1995 and 1996 Aprenda results were available, and (3) students who were 
enrolled at the study site as of October 1, 1995. All 168 students at the 23 study sites who fit 
these criteria were in Grade 5. 



Figure 17 shows that, of these 168 fifth-grade students, 44 percent improved their percentile 
rank in Math Applications when compared with the previous year. The performance of 3 
percent of the students remained the same, while that of 53 percent declined. However, 
progress over three years revealed a dramatically higher improvement rate than that for one 
year, as were the findings for the Aprenda Reading Comprehension results. (The 
disaggregation of Aprenda data for individual sites produced numbers too small to be 
meaningful.) 




One-Year Change Three-Year Change 

1995-1996 1993-1996 



Figure 17. Change in Performance on Aprenda Math Applications 
tor _Qrade 5 Study Site Cohort (n=168): One- and Three- Year Data 



O UTCOME : Elementary-level students in all ethnic groups in Grades 2 and 5 will 
achieve a "3" ("Satisfactory") grade or above in Written and Oral Language 
( Expectation 3). 



June 1996 report card data revealed that 87.5 percent of Grade 2 study site students earned a 
"satisfactory" grade or higher in Written Language; 96.1 percent achieved that level in Oral 
Language (see Table 6). At 11 study sites, 80 percent or more of Grade 2 students earned a 
"satisfactory" grade or higher in both Written and Oral Language. 
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Table 6 

PERCENTAGE OF GRADE 2 STUDY SITE STUDENTS 1 
WHO ACHIEVED A "SATISFACTORY" GRADE OR HIGHER IN WRITTEN AND ORAL LANGUAGE 



Site 


Percent 
Written Lang 


Percent 
Oral Lang 


Site 


Percent 
Written Lang 


Percent 
Oral Lang 


Balboa 




381916*1 


Lee 


81.5 


95.3 


Crown Point 
Curie 


92.6 
. 94.0 


100.0 

95.3 


Mason 


99.1 


3*94;i.* 

93.8 


Emerson/Bandini 


84.3 


94.3 

pssif 


Ross 


88.5 

79.6 


94.2 

97.2 


Hancock 


* 


95.8 


Sunset View 


■>. *vr; ■ 






SllWISli 


*100.6*1 


Tierrasanta 


95.7 


100.0 


Kennedy 


84.7 


99.1 


>^tman 


iililiLlil 


> ■ 93:8 : ' 



1 These data represent native or fluent English language speakers. 

* The number of students was too small (less than ten) to provide meaningful data. 



At Grade 5, June 1996 report card data showed that 89.7 percent of all study site students 
earned a "satisfactory" grade or higher in Written Language; 97.3 percent achieved that 
expectation in Oral Language (see Table 7). At all but one study site, 80 percent or more of 
Grade 5 students earned a "satisfactory" grade or higher in both Written and Oral Language. 



Table 7 

PERCENTAGE OF GRADE 5 STUDY SITE STUDENTS 1 
WHO ACHIEVED A "SATISFACTORY" GRADE OR HIGHER IN WRITTEN AND ORAL LANGUAGE 



Site 


Percent 
Written Lang 


Percent 
Oral Lang 


Site 


Percent 
Written Lang 


Percent 
Oral Lang 


Balboa 


93.3 


100.0 


Lee 


86.7 


98.8 


Crown Point 


_93.f*_ 


96.8 


Lo 




"*.96.68* 


Curie 


•f 88 * 


*1/96.8-. 


Mason 


99.3 


100.0 


Emerson/Bandini 


87.7 


96.6 


WMUmSBKMSi 


85.3 


. 8 85.3 / 


Fletcher 






Ross 


97.7 


loo.o 


Hancock 


85.7 


94.5 


Sunset View 


ill! 943:S;SI 


*100.0 8 ;: 


:Holmesi;'. „ £T- 


HP3:i8!r- 


f*98:58* 


Tierrasanta 


98.8 


100.0 


Kennedy 


75.6 


97.4 


mutoSSWWW 


WmoWMBIB, 


8*93:68?* 



* These data represent native or fluent English language speakers. 

* The number of students was too small (less than ten) to provide meaningful data, or data were not reported. 
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Figure 18 provides the percentage of Grade 2 students in each major ethnic group at the 
16 elementary study sites who achieved a "satisfactory" grade or higher in Written and 
Oral Language. The data indicated that Asian American and Filipino American students 
earned the highest rate of achievement in Written Language; the rate for Hispanic 
Americans and African Americans was 15-20 percentage points lower. The rates of 
achievement in Oral Language were much closer among ethnic groups, ranging from 
94.4 percent to 100 percent. Figure 19 provides Written and Oral Language data by 
ethnicity for fifth-grade study site students; the findings roughly parallel those for Grade 
2 students. (The number of Indochinese American students was too small to 
disaggregate by sub-groups.) 
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Oral Language 
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Figure 18. Percent of Grade 2 Study Site Students Who Achieved "Satisfactory" or Higher Grade 
in Written Language and Oral Language, by Ethnicity 



Written Language 



Oral Language 




Percent of Students Who Achieved 
Written and Oral Language Goal 



Figure 19. Percent of Grade 5 Study Site Students Who Achieved “Satisfactory" or Higher Grade 
in Written Language and Oral Language, by Ethnicity 
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Figures 20 and 21 show the change in written and oral language grades for Grade 2 study site 
students when compared with the previous year. The findings indicated that, of the students 
who had achieved a "satisfactory" grade or higher in written or oral language as first graders 
the previous year (June 1995), an overwhelming majority (93.8 percent) maintained that level of 
achievement on their June 1996 report card. Similarly, of the students who had not achieved a 
"satisfactory" grade or higher the previous year, a decided majority (93.8 percent) continued to 
be unsuccessful in reaching that level of achievement. For this group of study site students, 
success in written and oral language at Grade 1 (as evidenced by report card grades) were 
highly predictive of success at Grade 2. 



93.8% Maintained 
•Satisfactory* or Higher 




93.8% Stayed Below 
“Satisfactory" Grade 



Second-Grade Students Who 
Had Achieved ‘Satisfactory* or 
Higher Written Language Grade 
at Grade 1 



Second-Grade Students Who 
Had Not Achieved "Satisfactory" or 
Higher Written Language Grade 
at Grade 1 



Figure 20. Change in Written Language Grade, 1995 to 1996, for Grade 2 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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98.4% Maintained 
‘Satisfactory* or Higher 
Oral Language Grade 




95% Stayed Below 
“Satisfactory" Grade 



Second-Grade Students Who 
Had Achieved •Satisfactory* or 
Higher Oral Language Grade 
at Grade 1 



Second-Grade Students Who 
Had Not Achieved 'Satisfactory “ or 
Higher Oral Language Grade 
at Grade 1 



Figure 21. Change in Oral Language Grade, 1995 to 1996, for Grade 2 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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Figures 22 and 23 provide written and oral language data for Grade 5 study site students. 

this grade level, success in written and oral language the previous year was highly 
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93.8% Maintained 
“Satisfactory* or Higher 
Written Language Grade 




92.9% Stayed Below 
‘Satisfactory* Grade 



Fifth-Grade Students Who 
Had Achieved ‘Satisfactory* or 
Higher Written Language Grade 
at Grade 4 



Fifth-Grade Students Who 
Had Not Achieved ‘Satisfactory* or 
Higher Written Language Grade 
at Grade 4 



Figure 22. Change in Written Language Grade, 1995 to 1996, for Grade 5 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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2.0% Achieved ‘Satisfactory* 
Oral Language Grade 




98.0 % Stayed Below 
‘Satisfactory* Grade 



Fifth-Grade Students Who 
Had Achieved 'Satisfactory* or 
Higher Oral Language Grade 
at Grade 4 



Fifth-Grade Students Who 
Had Not Achieved 'Satisfactory or 
Higher Oral Language Grade 
at Grade 4 



Figure 23. Change in Qml Language Grade, 1995 to 1996, for Grade 5 Study Site Students 
(Data represent students who were enrolled at study site as of October 1, 1995.) 
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OUTCOME : Students will demonstrate growth in written and oral language skills on district 
or school-developed performance assessment ( Expectation 3). 

Some sites have completed development of a performance assessment or portfolio system to 
provide evidence of student achievement in written and oral language. These data will be 
included when all study sites have completed their performance assessment systems. As 
previously noted with regard to performance assessment in other subject areas, the 
development of a districtwide assessment system, based on common criteria, has not been 
completed. 



OUTCOME : The percentage of study site graduating seniors who meet the University of 
California entrance requirements will increase among all ethnic groups, when 
compared with data from the previous integration report ( Expectation 6). 



The most recent data for high school students completing UC a-f course requirements were 
compiled for the 1994-95 school year; data for the 1995-96 school year will be prepared by 
the 16 Expectations Data Task Force for their February 1997 report. Table 8 shows that the 
percentage of students completing such requirements at the two high school study sites was 
lower than that districtwide; however, the rate at both schools increased overall when 
compared with the previous year. Clairemont's increase of 8.7 percent represented increases 
among all ethnic groups. 



Table 8 

HIGH SCHOOL STUDY SITE STUDENTS WHO MET COLLEGE ENTRANCE REQUIREMENTS: 

UC A-F COURSE COMPLETION 



Site 


All Groups 


African 

American 


Asian 

American 


Filipino 

American 


Hispanic 

American 


Indochinese 

American 


White 

American 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


^District* w 


I29& 


■d2.0l 


wtm 


w2.'® 


i$fi 


i m%. 


333 


- 4.3 




Wmoi 


373; 


■cwm 


m.o 


2.9 


Clairemont 


24.6 


8.7 


12.5 


12.5 


60.0 


17.1 


"" ♦ 


* 


8.7 


8.7 


57.1 


12.7 


32.8 


8.2 


Crawford 


24.4 


2.6 


10.0 


-2.1 


53.8 


20.5 


♦ 


* 


6.5 


-4.1 


31.6 


6.4 


32.8 


5.8 



Source of data: 16 Expectations Performance Indicators: Districtwide Year to Year Comparison, February 1996 

1 Change in rate when 1994-95 data were compared with previous year 
* No data were reported. 



OUTCOME,: The percentage of secondary-level study site students who earn a "C" grade or 
above in core subjects will increase among all ethnic groups, when compared 
with data from the previous integration report ( Expectation 7). 



The most recent data for students who earned a "C" grade or above in their core course work 
were compiled for the 1994-95 school year; as noted above, data for the 1995-96 school year 
will be prepared by the 16 Expectations Data Task Force for their February 1997 report. 
Table 9 shows the percentage of students who attained that goal for each middle-level and 
high school study site. When compared with the district overall, Muirlands students 
exceeded the district average in every core subject; Montgomery and Correia students did so 
in three of the four subjects. 



The data demonstrated that the largest overall improvement, when compared with the 
previous year, occurred at the middle ley el; a considerable decline is noted at the high school 
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level. At Correia, Montgomery, and O'Farrell, African American students demonstrated 
strong gains in all subjects areas. Gains for Asian Americans in all core subjects are also 
noted at Mann and, at Montgomery, in Math and Social Studies . Filipino American students 
showed dramatic gains in all subjects at Correia, and in English, Math, and Social Studies at 
Mann. 



Table 9 

MIDDLE LEVEL AND HIGH SCHOOL STUDY SITE STUDENTS AT ALL GRADE LEVELS 

WHO EARNED "C" IN CORE SUBJECTS 



Site 


All Groups 


African 

American 


Asian 

American 


Filipino 

American 


Hispanic 

American 


Indochinese 

American 


White 

American 




Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Che 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 




'n'K 


/ % ! 


j 








itcw ? 




" v > l ?r - 






llligij 


English 

: .:V m ^ t 

Math 

Science 

53- Social. Studio 


§7 

68.1 

75.9 

77.6 


$I0'A 

1.0 

Ififtf 

SI0.4-' 


68.3 

56.4 
658 
68.1 


0.8 

SllS$ 

fSitf 


90.9 

85.9: 

89.2 

90.71 


0.1 

-0.8 

-2.0 

Wm 


I84?6i 

74.7 

79.0 

83.3 


WlM 

a 2.8 
0.8 
0.7 


68.1 

57.7 

l66li 

I69f2: 


-0.3 

0.8 

2.4 

-0.5 


85.8 

80.5 

85.5 

|86!& 


0.9 

86M 

0.2 


^84;9j 

f'6® 

111® 

.84#] 


fer. 3 

1.5 

1.2 

0.3 



Middle Level 



Correia 
English 

Science 

| Social Studies! 



74.5 

PB 

77.2 

; ~78?3? 




59.4 

Ws 

66.7 

6816 



10.8 

ma 

23.1 

i3ii 



93.3 

nooi 

100 

iS® 



88.9 

HH 

90.9 
94 4 



67.4 

PP 

73.5 

WM: 



-6.4 

SBi 

5.0 

*Wm 



80.0 



-4.5 

t 

-12.3 



80.2 

IPI 

80.0 

IZlW 



0.2 

Hi 

3.0 

561* 



Mann 
English 

iilliEI 

Science 
I Social Studies 



73.5 

74.4 

WMfM 



- 1.2 

2.5 

'M:S\ 



57.5 

Pali 

62.2 

mm 



90.9 

iSfi 

100 

94:7 



4.2 

159 

28.6 

g!9.7r 



77.8 

57.1 

fziSi 



67.1 

:62J2: 

63.8 

w 



- 0.6 

PI 

•3.6 

6.4 



86.9 

87.6 

ilH 




-4.4 

- 6.2 

IBS 



Montgomery 

English 

lldJSath. ji I 

Science 

SMSoaillStudies! 



1.3 

m 

-3.5 

mm 



75.0 

4Sl9 

70.6 

12® 



9.0 

p:3l 

23.6 



95.0 

;85?6; 

ioo 

mm 



- 0.2 

6.6 

HSB 



11 A 

III 

81.3 

f821* 



-2.9 

WM 

2.1 



74.7 

Wm 

57.5 

SP2 




93.1 

Ip® 

88.2 

®9lS 



2.9 

Istll 

i.i 



76.0 

sis 

73.6 

fUSS 



Muirlands 

English 



Math — v J& 



Science 
^ -tSocial Studies 



83.7 

1311 

79.1 

8432 




77.8 

IS 

64.3 

W§M 



- 1.2 

gfii 



IrofSj 



7.1 

HI; 

IvNv. V . V.>V»SN\ V.* I 

-2.4 



* 



6010: 






60.1 

wm 

59.3 

6633 




100 

p?i 

80.6 



0.0 

IpE 

IPS 



92.8 

liS* 

90.4 

915 



1.7 

PiSr 

8.4 

Hill 



O’Farrell 
English 

.■3lliMath.,,;i c il' 

Science 

iiUfflsK^ 



* 

fjpgof 

100 

mm 




?ioo 

100 



ioo 






* 

:jrm 

* 






* 



* 



■* 



100 



* 

;< w->\ 

* 

2@&7 



* 

Too 



* 



High School 



Clairemont 

English 

g&MathT^ J'TTC ' 

Science 


66.8 

?5j3] 

69.7 

75.6 


-6.9 

ww 

-6.3 

Bill 


52.3 

p 5 ? 6 ! 

59.1 

62:5 


-26.5 

125.11 

-iTi 


95.2 

^ 4 ; 2 ‘ 

78.6 

100 


3.9 

-2.2 

-14.3 


81.8 

19.6161 

• 

PP 


10.4 

-10.0 

* 

r M 7 ? 


60.3 

wm 

61.8 

7038 


-8.5 

p 8 l 8 | 

-3.4 

wm 


78.0 

? 68 W 

62.5 

l 7 : 6 fl 


0.6 

U m 

-114 

lip? 


71.9 

66.1 

77.2 

81.2 


-4.8 

-6.5 

6.0 

116353 


Crawford 

English 


69.1 


1.6 


62.6 


-1.3 


78.9 


-5.1 


78.6 


11.9 


56.3 


3.5 


78.8 


4.5 


76.2 


2.2 


Math 


il® 


-2.7 


@975; 


|:* 4 « 2 | 


62. 1 


USS 




WffiS 


I 39 IST 


IPS 


112*31 


P 9 


ISSM 


8.6 


Science 


69.7 


-7.1 


58.6 


-6.4 


75.6 


-9.4 


76.9 


10.3 


56.5 


-9.5 


80.1 


-9.2 


77.5 


1.6 


SoaalStudies 


;o4:0 




® 3 M 


-13.8 


>8632 


BoS 


15016! 


WSM 


1311 


Si>SS 


77. 1. 


SI 


68.5 


WW 



o 

ERIC 



Source of data: 16 Expectations Performance Indicators : Districtwide Year to Year Comparison, February 1996 

1 Change in rate when 1994-95 data were compared with previous year 
* No data were reported. ^ ^ 
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OUTCOME : The percentage of study site graduating seniors who are prepared for making the 
transition from school to work will increase among all ethnic groups, when 
compared with data from their previous integration report ( Expectation 12). 



The annual Career Path Enrollment/Completor History Report, prepared by the School-to- 
Work Transition Program, provides the number of students who have demonstrated an 
appropriate level of skills and readiness for the transition from school to work. The August 
1996 report indicated that 39 students at Clairemont and 68 students at Crawford completed 
their school- to- work sequence. The report did not indicate how many of the students were 
graduating seniors, nor what percentage of the site total they represent. However, staff noted 
that such information will be available in late Fall 1996 when graduation data are combined 
with career path "completor" histories. 



_ —a*.™, MsMifi i&S 
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OUTCOME : Student absences and nonapportioned absences will decline among all ethnic 
groups at study sites, when compared with data from their previous integration 
report (Expectation 4). 



The 16 Expectations Performance Indicators: Districtwide Year to Year Comparison Report 
(February 1996) provided the most recently compiled data for attendance. The data indicated 
that the attendance rates at the study sites (and districtwide) changed little over the two most 
recent years of comparison, 1994-95 and 1993-94. Table 10 shows that, when compared 
with the previous year, the attendance rate either stayed the same or improved slightly at eight 
schools and declined slightly at the other 15 sites. The data also indicated that the rate at 12 
study sites slightly exceeded that of the district average (94.5); 1 1 sites fell slightly below that 
average. 



A decline in attendance of one percent or more occurred at only two study sites: Logan (-1.3) 
and Ross (-1.0). The only groups for whom attendance rates fell below 90 percent were 
African Americans at Crown Point and Logan, and Filipino Americans at Montgomery. 
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Table 10 

ATTENDANCE RATES FOR STUDY SITE STUDENTS 



Site 


All Groups 


African 

American 


Asian 

American 


Filipino 

American 


Hispanic 

American 


Indochinese 

American 


White 

American 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chp 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


District (All Grades 


94:3 


si® 


92.6 


V&m 

Wl6 


97.1 


-0.3 


96.6 


-0.3 


- : 

93.3 


-o.i 


m.i 


ill 


• 

94.7 


p 

^- 0:7 


Elementary Sites 










Balboa 

Curie 

Fletcher 

Holmes 

Lee 

Mason 

Simililll 

Ross 

fsutTspFykw ' ' 

Tierrasanta 
■ V Whitihan^^S 


93.3 

PH 

95.6 

; 9 3.o 

94.8 

96.0 

95.6 

g|§§ 

?4j6 

96.0 

w? 

94.0 

WM 

96.1 

ipif 


-0.9 

IQ® 

-6.6 

16® 

-6.6 
-6i4 
" 0.3 

Iggg 

6.5 

-0.5 

1 mm 

-1.0 

fp5f 

-6.4 

Wls- 


90.4 

§o 

94.1 

91.2 

94.9 

96.3 
91.7 

PP 

95.1 
88.0 
9378 

Up 

92.3 

f5l 

95.9 

94.2 


-2.0 

iil 

1.7 

gpp 

0.1 

MW 

-3.1 

rojfc: 

6.4 

"Afro" 

-0.8 

wm 

-1.5 

spit 

0.7 

mm 


* 

Sp p 

97.4 

95.4 

SI 

97.9 

94.2 

977? 

97.7 

wm 

97.0 

Si 


' * 

MSS 

-1.1 

2.2 

?l3l 

2.0 

6.9 

V JR* 

- _ 0 — 

: §oW 

0.5 

-1.3 

-0:2* 


92.7 

T 

96.5 

96.6 

98.1 

mm 

96.9 

97.1 

Up 

?6.2" 

96.5 

ISHg 


-3.0 

1.8 

1.7 

SoM 

* 

m 

0.7 

igg 

-0.3 

6.4 

2A 

WM 

0.3 

Hi 


93.7 

plo 

93.5 

■93jg 

94.3 

B8BB 

93.5 

Bggj 

93.7 

PSl 

95.9 

PI 

92.0 

If4l2] 

94.5 

ISPS 


-0.8 

..in 

-1.5 

-1.2 

mm 

1.2 

gfjRp 

0.8 

@J|j 

0.1 

pep 

-1.5 

wm 

-0.2 

IS 


98.7 

iai 

* 

Sifll 

97.9 

jggj|| 

99.5 

§?j?m 

96.7 

97.5 
97.1 

96.5 

WM 

97.0 

1* 


0.8 

111*11 

* 

g(*;r 

,s ir.2 

gnn 

1.2 

IIP? 

-6.4 

gig 

0.2 

-0.8 

-0.4 

0.8 

WM 


90.4 

wm 

95.7 

p?8 

94.2 
95.9 
95 3 

PS 

94.7 

pf 

94.6 

HI 

93.3 

iH 

96.7 

pH 


-1.9 

-0.8 

7 i.i 
0.0 
6.3 

III 

0.2 

11® 

-1.2 

JO?;' 

-i.i 

-0.6 

-0.5 


Junior/Middle- Level Sites 










Correia 

Montgomery 

O’Farrell 


93.4 

mw 

94.1 

WM 

95.6 


0.4 

-6.6 

Hi 

-0.7 


92.7 

m 

91.2 

IM 

93.7 


0.0 

•-6:4 

-6.9 

-1.2 


97.6 

PI 

97.3 

HI 

98.5 


-1.2 

mm 

-0.6 

US 

2.3 


97.9 

US 

89.7 

m 

97.7 


0.7 

m 

-7.1 

IS 

0.1 


93.4 

mm 

93.9 

gagg 

92.7 


0.8 

ipl 

-0.5 

fpTl| 

‘ -13 


97.7 
797 5 
97.2 

IPI 

97.6 


4.1 

1)721 

0.2 

pow 

0.6 


93.2 

mm 

92 T 

HI 

94.0 


0.2 

SO?! 

-o? 

ip? 

-6.2 


Senior High Sites 








IClairemontt ; 


19^8< 


-0.2 


loll 


gii 




Hi 


Slii. 


BS3 


PP 


111! 


liigil 


US: 


93?j 




Crawford 


94.2 


-6.3 


92.5 


-0.8 


96.2 


-i.o 


92.4 


-2.1 


92.7 


0.0 


96.8 


-6 i 


94? 


-0.1 



Source of data: 16 Expectations Performance Indicators: Districtwide Year to Year Comparison, February 1996 

* Change in rate when 1994-95 data were compared with previous year 

* No data were reported 
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OUTCOME : Student suspensions and expulsions will decline among all ethnic groups at 
study sites, when compared with data from their previous integration report 
( Expectations ). 



The 16 Expectations Performance Indicators: Districtwide Year to Year Comparison Report 
indicated that the rate of suspensions (i.e., the number of incidents of suspensions relative to 
the student population) at the 16 elementary study sites r tinged from 0.2 percent at Curie to 
7.8 at Emerson/Bandini. When compared with the previous year, the suspension rate 
increased somewhat at 13 of the 16 sites. 

Table 11 focuses on the seven middle-level and high school study sites. As expected, the 
suspension rate at the middle-level and high school study sites was considerably higher than 
at the elementary level, ranging between 15 and 20 percent. One notable exception was 
Mann Middle School where the suspension rate was held to a comparatively low 7.4 percent, 
down 1.6 percent from the previous year. Muirlands and Montgomery also demonstrated 
lower suspension rates when compared with the previous year, while the rates of other 
secondary-level study sites increased somewhat. Correia's suspension rate was highest 
among the seven secondary-level study sites, with particularly high rates among African 
American students. 



Table 11 

SUSPENSION RATES FOR JUNIOR/MIDDLE-LEVEL AND HIGH SCHOOL STUDY SITES 



Site 


All Groups 


African 


Asian 


Filipino 


Hispanic 


Indochinese 


White 








American 


American 


American 


American 


American 


American 




Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


District (All Grades) 


B7M 


0.4 


15.4 


®l2i 


mm 


Wi-M 


3.6 


owi 


WB3 . 1 


-0.1 


mm 


Worn 5 




.0.1 


Junior/Middle-Level Sites 


Correia 


27.1 


0.4 


74.7 


17.2 


6.7 


6.7 


27.3 


12.5 


28.8 


-2.7 


6.7 


-1.0 


20.8 


1.1 


|MannJ; ;. . . ./J 

Montgomery 


7.4 

21.0 


-1.6 

-3.6 


16.3 

36.2 


lofil 

-5.5 


WES* 

4.5 


Bps 

4.5 


28.1 


iSSSJ 

11.8 


24.9 


0.2 

-0.7 


MM 

12.4 


-8.8 


IMol 

22.8 


-5.0 

-2.0 


Muirlands J 


asp 


- 7.1 


ill 


ISIS 


PBl 


p®f 


SsolGf 


WS83&I 


PP 




WSM 


IPif 


?;7:1? 


-2.9 


O'Farrell 


15.1 


2.7 


26.3 


2.5 


16.7 


4.2 


3.3 


6.8 


18.4 


4.3 


10.6 


6.3 


13.2 


7.5 












Senior High 


Sites 
















Claremont 


mm 


lots 


Soto! 


mm 


ipai 






|1233 


52149) 


loll 


mm. 


112 m 


7i8 


a- 211' 


Crawford 


17.4 


6.4 


27.9 


5.5 


4.7 


2.6 


15.6 


1012 


18.5 


5.5 


12.5 


8.6 


10.8 


2.8 



Source of data: 16 Expectations Performance Indicators: Districtwide Year to Year Comparison, February 1996 
1 Change in rate when 1994-95 data were compared with previous year 



One elementary and six of the seven secondary-level study sites reported expulsions, ranging 
from one to six expelled students per site. When compared with the previous year, the 
numbers represented a decrease of six students at Montgomery and four students at both 
Correia and Mann; no increases were noted. 



O 
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O UTCOME : Student dropouts and retentions will decline among all ethnic groups at study 
sites, when compared with data from the previous integration report 
(Expectations). 



The 16 Expectations Performance Indicators : Districtwide Year to Year Comparison report 
showed that, when compared with the previous year, the overall dropout rate for district high 
schools during 1994-95 declined by 2.1 percent. Table 12 shows that one of the two high 
school study sites, Clairemont, demonstrated a notable decline in their dropout rate (6.8 
percent); Crawford's rate increased by 1.1 percent. 



Table 12 

DROUPOUT RATES FOR JUNIOR/MIDDLE-LEVEL AND HIGH SCHOOL STUDY SITES 



Site 


All Groups 


African 


Asian 


Filipino 


Hispanic 


Indochinese 


White 








American 


American 


American 


American 


American 


American 




Rate 


Chg 1 


Rate 


Chp 1 


Rate 


Chg 1 


Rate 


Che 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


District (Ail Grades) 


mm 


mm 


75.7 


m:i 


4v9 


■1.0 


mm 


-0.9 


22./ 


~4>4 


12:4 


2.7 


i mim 


p 

-2.J 


Clairemont 


6.8 


-6.8 


0.0 


-10.0 


* 


* 


* 


* 


12.2 


-3.3 


5.0 


5.0 


3.1 


-11.2 


Crawford 


22.7 


1.1 


19.9 


-7.9 


12.5 


5.4 


* 


* 


34.0 


0.7 


20.7 


5.5 


15.3 


4.5 



Source of data: 16 Expectations Performance Indicators: Districtwide Year to Year Comparison, February 1996 

1 Change in rate when 1994-95 data were compared with previous year 
* No data were included in more recent report. 



From the same report, data for secondary -level schools showed a slight increase districtwide 
of 0.3 percent in students being retained at grade level. When compared with the previous 
year, the 1994-95 retention rate at the seven secondary-level study sites changed little. The 
rates ranged from a decline of 0.6 percent at Montgomery to an increase of 1.1 percent at 
O’Farrell. 
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OUTCOME: Students will complete elementary and middle-level schooling at the appropriate 
age ( Expectation 9). 



The most recent data for timely completion of elementary and middle-level education were 
compiled for the 1994-95 school year. When compared with the previous year, the data 
indicated that 13 of the 23 study sites reflected an increase in the percentage of students who 
completed their education at the appropriate age (Table 13). An increase — in all reported 
ethnic categories — in the percentage of students who completed their education at the 
appropriate age was noted at six elementary study sites: Balboa, Emerson/Bandini, 
Kennedy, Lee, Logan, and Ross. 



Table 13 

TIMELY COMPLETION OF EDUCATION BY STUDY SITE STUDENTS: GRADES K-5 AND 6-8 



Site 


All Groups 


African 

American 


Asian 

American 


Filipino 

American 


Hispanic 

American 


Indochinese 

American 


White 

American 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


Rate 


Chg 1 


District 


89.5 


4.0 


87.3 


5.2 


95.9 


4.7 


95.5 


2.2 


85.0 


6.1 


93.4 


5.4 


92.3 


2.3 


Elementary: Grades K-5 


Balboa 


81.8 


5.1 


81.3 


* 


* 


* 


* 


* 


81.1 


5.8 


* 


* 


* 


* 


Crown Point 


mM- 


tpSI 


^ ...... 


* 




r: -?f25 


SSS®: 




625 


gg$ 


f\?* 




WM 


8.3 


Curie 


90.2 


0.1 


* ' 


* 


100 


i i.I 


* 


* 


* 


* 


* 


* 


94.7 


-1.0 


Emerson/Bandini 


wm 


12.5 


IS 


Hi 


Tv j,~T: 








1 Ml 


I1SH 






f92p 


34.0 


Fletcher 


84.0 


-6.6 


* 


* 




* 


* 


* 


* 


* 


* 


* 


85.8 


-6.2 




wm 


||pi 


ms 


gjfflaa 






MM 


sm 


So® 


in 


gg|j| 




1 9216; 


3:9 


Holmes 


95.5 


-1.7 


* 


* 




* 


* 


* 


* 


* 






94.3 


-3.7 




mm 






wm 










Poll 




PSSIc 


USi 






Lee 


89.4 


0.4 


100 




* 


* 


100 


0.0 


82.3 


-5.9 


* 




100 


22.8 




■3Q? I 


MIX 


US 


mm 










wm 


PIS 




lpi| 






Mason 


87.3 


6.6 


92.3 


22.3 


87.5 


14.8 


Too 


9?r 


80.8 


-9.2 


76.8 


7.2 


82.5 


2.0 


.Perry E2S22I 




0.8 




SHS 





W&f§ 




111 


sn 


87,5 


m® 




V 


|8lP 


S6S® 


Ross 


90.7 


io. i 


* 


* 






* w 


* 


* 


* 


80.2 


3.2 


96.0 


9.0 


. Sunset 


wm 


prf 






y*' 




.. .. 




IMS!: 


7.4 


lif* /v 




~95?f 


12V3I 


Tierrasanta 


95.0 


0.9 


100 


V 

£ % 


Too 


0.0 


* 


* 


80.8 


-2 0 


IOO 


* 


96.1 


1.0 


^Whitman 


81. 5 


-11.3 












- 7^ *77 


WM 0! 


;pr* 


” v * ' 


♦ 


f82.9 


;M9? 


Junior/Middle Level: Grades 6-8 


Correia 2 


97.5 


-0.2 


96.8 


2.5 


100 


* 


100 


0.0 


95.8 


-3.0 


100 


♦ 


98.2 


1.1 


Mann 7|§Si 


9&2 




IPS 


llPf 


log 


WM 


p|p; 




96 2 


5.4 


g9f5l 


0.6 


19476' 


S£6 ; 


Montgomei^ 2 


96.2 


-2.6 


94.4 


7.4 


100 


* 


ioo 


6T6 


93.6 


-4.9 


100 


0.0 


93.0 


-7.6 


Muirlands 


BWsi 


PAR 


1.6® 


y' ''*}?< 


im 


SSI 




'^*7*7 




IPS? 






93.8 


-6.2 


O’Farrell 


98.3 


0.1 


98.8 


1.6 


* 


* 


loo 


6.0 


95.6 


-6.3 


100 


PIT 


93.8 


-6.2 



Source of data: 16 Expectations Performance Indicators: Districtwide Year to Year Comparison ; February 1996 

1 Change in rate when 1994-95 data were compared with previous year 

2 Rates are for grades 7-8. 

* No data were included in most recent report. 
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OUTCOME: Classroom enrollments will generally reflect the ethnic composition of the 

school (Expectation 16). 



The annual report to provide classroom ethnic composition at all district sites was delayed 
this year as the district waited for direction from the court following the rescinding of the 
court order; the report for the 1995-96 school year will be completed later in Fall 1996. 
Table 14 provides classroom composition for the previous four school years, 1991-92 
through 1994-95. 

The data indicate that, overall, roughly 95 percent of study site classrooms have reflected 
ethnic balance during this period of time. The allowable range for classroom ethnic balance 
is defined as plus or minus 20 percent of a site's White student enrollment. 



Table 14 

NUMBER OF STUDY SITE CLASSROOMS WITHIN ETHNIC BALANCE*: 

1991/92 - 1994/95 



Site 


1994-95 
(Semester 2) 


1993-94 
(Semester 2) 


1992-93 
(Semester 2) 


1991-92 
(Semester 2) 


Elementary Sites 


Balboa 

Curie 

Fletcher 

wmrnmmm 

Holmes 

1? ; 

Lee 

Logan ? 

Mason 

Perry 

Ross 

Tierrasanta 


40/41 

20/20 

^•';45/5075^ 

14/14 

Sff#f-34^ 

20/20 

28/28 

36/38 

18/19 

Sl¥l8ll 

22/22 


34/34 

19/19 

15/15 

19/20 

26/27 

33/36 

19/19 

WBBSEFVP 

25/26 


39/41 

WiK 

19/19 

0^417421^? 

14/14 

30/30 

19/19 

25/26 

»7/M#fl 

37/38 

' \A2h2':'~M 

20/20 

28/28 


39/41 

19/19 

37/38 

16/16 

31/31 

18/18 

24/25 

38/38 

L'.:iM/25 1 • 

20/20 

27/27 


Junior/Middle-Level Sites 


Correia 

Montgomery 

O'Farrell 


176/205 

fgB56«5igvg 

161/169 

562/562 


165/199 

^fl5i6/532l:^ 

172/172 

m 

583/583 


174/212 

166/174 

^i?W225p'J 

559/560 


188/208 

177/180 

1^80010^ 

307/307 


Senior High Sites 


Clairemont 


294/308 


282/302 


292/305 


201/213 

413/421 



* Plus or minus 20 percent of a site’s White student enrollment 
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Design Task III : Health and Human Services 
Strategic Plan for Integration Board Goal HI: Integrated Settings for Learning 



Strategic Plan for Integration 

f !! ft >' c? - ' V 3 ' 



Please see Other Outcome Measures on page 34. 
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Design Task IV: Public Support and Engagement 
Strategic Plan for Integration Board Goal IV: Positive Race/Human Relations 



: : : : 
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OUTCOME: The percentage of parents who are satisfied with the study site will increase 
among all ethnic groups, when compared with data from their previous 
integration report ( Expectation 11). 



Responses to a parent survey conducted during late Fall 1995 demonstrated that, when all 
ethnic groups were combined, 91 percent of district parents reported being "satisfied" or 
"very satisfied" with the school. Table 15 compares the percent of study site parents who 
reported being "satisfied" or "very satisfied" with that for the previous year (Fall 1994). The 
data showed that the percentage of satisfied parents either remained the same or increased at 
17 of the 23 study sites. The rate of parent satisfaction declined at only five sites, of which 
three were secondary-level. 



The number of respondents was too small to permit a breakdown by study site and ethnicity. 
Overall, however, the rate of satisfaction was lower for African American and White parents 
than that for other groups. 



Table 15 

PERCENT OF PARENTS WHO WERE SATISFIED/VERY SATISFIED WITH STUDY SITE 



Site 


1994-95 

(%) 


1995-96 

m 


Site 


1994-95 

(%) 


1995-96 

(%) 


Elementary 


Balboa . 


92 ■ 


90 


Lee 


90 


94 


Crown Point 


89 


87 




§mmm 


ISPSs gfH 


Curie. ,.A 


SSwfP? 




Mason 


89 


96 


Emereon/Bandini 


93 


93 


Perry A 


86 










Ross 


90 


97 


Hancock 


86 


88 


Sunset ^yiew4)i?SCsS!% 




»££g@8 j 


ifiom 


* 79*:£ 




Tierrasanta 


91 


98 


Kennedy 


89 


95 




' ; 87 ^ % 


ss mmm 


Secondary 




■p"A83fi;> 1 




O'Farrell 


93 


87 __ 


Mann 


79 


88 


M M §|§§! 








am m 


.ISM 


Clairemont 


90 


84 


Muirlands 


92 


96 


Crawford •= -tm 







Source of data: Report of 1994 Survey of Parent Satisfaction and Report of 1995 Survey of Parent Satisfaction 
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OUTCOME : Parents and other community members who participate on the governance team 
or other study site activities will more broadly represent the cultural diversity of 
the school s population f when compared with data from their previous 
integration report ( Expectation 13). 



Table 16 provides ethnic representation on the study sites' Governance Teams/School Site 
Councils during the 1995-96 school year. A "Yes" indicates that, where students in any 
given ethnic group represented ten percent or more of the population, the study site had 
parent representation on these governing bodies. In the "VEEP or Magnet" column, the table 
also shows whether the sites' non-resident parents had governance representation. The data 
demonstrated that, at 14 of 23 sites, Governance Teams/School Site Councils were comprised 
of every ethnic group where they represented ten percent or more of the site's student 
population. (Smaller student groups comprising only five percent of the student population 
were represented by parents on many governing bodies.) Non-resident parent 
representation, however, was missing at 14 of the 22 sites offering VEEP or magnet 
programs. 



Table 16 

ETHNIC AND NON-RESIDENT REPRESENTATION 1 
ON STUDY SITES’ GOVERNANCE TEAMS/SCHOOL SITE COUNCILS 



School 


African 

American 


Asian 

American 


Filipino 

American 


Hispanic 

American 


Indochin 

American 


White 

American 


Other 


VEEP or 
Magnet 


Balboa 


* 


* 


* 


Yes 


* 


* 


* 


Yes 


: iGli^ 

Correia 


* 


\ J< 

* 


" * 


Yes 





Yes 


7 p '* ‘V-'VJ 


X wo 

Yes 

Yes 






||| ■ | *' mi 


2SS!l3I 


WS§M 


llNolS 








Crown Point 


* 


* 

....... 


* 


Yes 


* 


Yes 


* 


No 


J|une / ... 






ISlISSil 






lipip 




: 1KnS?S 


Emerson-Bandini 


z&r 


+ 


* 


Yes 


.. ^ 


Yes 


' ”* 


Yes 




•• . Yes'-. 






UlYrefl 


MS 




£•. > ^ \ 


^Yelfe 


Hancock 


Yes 


* 


* 


Yes 


No 


Yes 


* 


* * 


Kennedy 




1 'flf * \j” 
’ ' *" 


* v 


SSS^ 

...Yes 


5 

* 


Yes 

* 


* 

* 


IS^Ii 

No 








iiiiB 


filMII 










Logan 


* 


* 


* 


Yes 


* 


* 


* 


Yes 




jjSSBSBI 








WYm?' 


i-^Yes “ 






Mason 


iii 


* 


Yes 


Yes 


No 


Yes. 


* 


No 


|Montgomeiy > | §§ 




* 


' * \ j 






lgjj$sS55^ 


_ _ * ~P; 


iSNoM; 


Muirlands 


* 


* 


* 

7 , No s “? 


Yes 

Ty^iI 


* 


Yes 

p|p ' * ? 


* 


Yes 

SHI 


Perry 


Yes... 




Yes 


Yes 


* 


Yes 


" * 


No 










IfflYes ■ 




it&Yesf^; 


im 




Sunset View 
Tierrasanta ? 


No 


* 


* 


Yes 


* 


Yes 

! ‘ Yes' : : : 


* 


No 

v^Yesfl- 


Whitman 


' * 


* ^ 


* 


Yes 


* 


Yes 


* 


No 



l 



* 

* * 



Where students in any given ethnic group represents 10 percent or more of the site's population 
Students in this ethnic group represent LESS THAN 10 percent of the site's population. 

Site has neither a VEEP nor Magnet program. 



Report on 23 Integration Sites: 1995-96 

Page 33 



OUTCOME : The number of study site partnership activities aligned with board goals and 
district expectations will increase, when compared with data from their previous 
integration report ( Expectation 13). 



A review of study site records maintained by the Partnerships in Education Office indicated 
that all activities that were sponsored by various corporate and community partnerships 
reflected board or district goals in general, and support for improved student achievement, 
gender equity, and cultural diversity in particular. Table 17 shows the number of 
partnerships which were active at study sites during the 1995-96 school year. The data 
showed that all but one study site had established at least one partnership. 



Table 17 

NUMBER OF STUDY SITE PARTNERSHIPS ALIGNED WITH BOARD AND DISTRICT GOALS 



Site Number 


Site 


Number 


•Balboa; tlllllS 

Clairemont 5 

isiireiaff . ; lliSIlllilliilll 1 ISIttSS illiill 

Crawford 8 

Crown Point ' 1 | H f HI 

Curie 1 

mmm 

Fletcher 4 

mam 

Holmes 2 

Lee 4 


Logan 
Mann _ . 

Mason 

Muirlands 

liiiiii fill 

Smassimsimmiam 

Sunset View 

Tienasanta 

Whitman 


7 

zsm m 
m 'Am 

1 

2 

iSlIBii 

2 

iiSlfllll 

::i&x jS 

0 



Source: Partnerships in Education, School Services Division, Area III 
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Please see Other Outcome Measures which follow on page 34. 
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Other Outcome Measures 






A number of additional outcome measures which address Design Tasks 3-5 relied on data 
provided in WASC and Integration Review Team Reports. As noted in the Evaluation 
Methodology section under "Limitations of the Study," the content of the Integration Review 
Team Reports was inconsistent among sites and often failed to address various components 
of the Integration Review instrument. The uneven findings are presented herein — but with 
acknowledgment that the Integration Review process must be improved to ensure a complete 
and standardized assessment process for all sites under future review. 



OUTCOME- ' The portion of the day that English Language Learners (ELLs) are integrated 
with the general population of the school is of significant value (Expectation 16). 



Reports for eight study sites addressed second language instruction and confirmed that ELLs 
were integrated with other students for a portion of the school day. However, none of these 
eight reports assessed the value of the portion of the day that ELLs were integrated, as more 
narrowly specified by this outcome measure. 



OUTCOME : Students will feel trusted, valued, and supported by site staff (Expectation 10). 



Results of student surveys, included in the two high school study site WASC Reports, 
provided data about student perception of staff support. A majority of student respondents at 
both Clairemont and Crawford reported that they were treated equitably and were well 
supported by their teachers. No comparable data for elementary- and middle-level study sites 
were provided in the Integration Review Team Reports. 



OUTCOME : The site will provide staff development opportunities which will enable teachers 
to enhance students’ learning styles, self-esteem, leadership, and social skills for 
citizenship (Expectation 10). 



WASC and Integration Review Team Reports provided no data on staff development 
activities related to these issues. 
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QLE££OME: The site will develop and implement specific strategies to promote positive 
race/human relations (Expectation 16). 



WASC and Integration Review Team Reports for the 23 study sites indicated that all sites 
were promoting positive relationships within the school community. Supporting evidence 
included various "multicultural" activities and acknowledgment of "mutual respect," "positive 
interactions," and a "cooperative spirit." 



OUTCOME : The site's principal and staff will engage in learning or effective study that is 
directed toward integration program goals, as identified in the site's AEA 
proposal or magnet/WEEP focus ( Expectation 14). 



A review of WASC and Integration Review Team Reports for the 23 study sites showed that 
the reports did not address this specific outcome. 



OUTCOME: The governance team will use the Comprehensive Site Plan and ensure the 
continuous development of student achievement (Expectation 15). 



Clairemont High School's WASC Report confirmed that their governance team used the 
Comprehensive Site Plan to encourage student achievement. No comparable data were 
reported in either the WASC or Integration Review Team Reports for other study sites. 



OUTCOME : The site will demonstrate respect for diversity among students, parents, staff, 
and community ( Expectation 16). 



WASC and Integration Review Team Reports showed that all study sites had implemented a 
broad range of strategies to acknowledge and celebrate the ethnic diversity of their school 
communities. 
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Summary of Findings 



Report Card Reading Grades at Grade 3 . June 1996 report card data showed that 81.9 
percent of Grade 3 study site students were graded as either "moderately experienced," 
"experienced," or "exceptionally experienced" readers. Eighty percent or more of the 
students achieved a grade of "moderately experienced" or higher at seven of the 16 
elementary study sites — Crown Point, Curie, Holmes, Kennedy, Mason, Ross, and 
Tierrasanta. Reading data for major ethnic groups revealed that the percentage of students 
who achieved the reading expectation was highest among Indochinese American students 
(96.8 percent) and lowest among African American students (74.0 percent). 



Of the Grade 3 students who had achieved the "moderately experienced reader" level or 
higher as second graders the previous year, a decided majority (93.7 percent) maintained that 
level of achievement on their June 1996 report card. However, it is particularly noteworthy 
that, among students who had not achieved the "moderately experienced reader" level or 
higher as second graders, almost all (99.7 percent) continued to be unsuccessful in achieving 
that goal by the end of Grade 3. Clearly, for this group of study site students, reading 
success at Grade 2 was highly predictive of reading success at Grade 3. 



ASAT Reading Comprehension . Among study site students in Grades 5, 7, and 10, slightly 
more than half (51.4 percent) improved their performance on the Reading Comprehension 
subtest of the Abbreviated Stanford Achievement Test (ASAT) when compared with the 
previous year. Perry's fifth-graders were particularly successful, where 82 percent of the 
students improved their performance. 



The rate of improvement (i.e., the percent of those who improved their performance) over the 
past year ranged from 48.6 percent for White students to 65.3 percent for Filipino American 
students; the rate of improvement over three years ranged from 51.7 percent for Indochinese 
American students to 60.5 percent for Asian American students. These percentages varied 
considerably by grade level. The three-year improvement rate for the Grade 5 cohort was 
particularly high for Asian American students (90 percent) and Indochinese American 
students (75 percent). The African American cohort at Grade 7 also demonstrated a high rate 
of improvement over three years (70 percent). However, the achievement gap between the 
performance of African American and Hispanic American students and that of other student 
groups at the 23 study sites changed little over the past three years. 



Aprenda Reading Comprehension . Of Grade 5 study site students, 44.9 percent improved 
their percentile rank in Reading Comprehension when compared with the previous year. 
However, progress over three years revealed a dramatically higher improvement rate (74.0 
percent) than that for one year. 



Mathematics Report Card Grades at Grade 2 and Grade 5 . Mathematics data for the 16 
elementary study sites indicated that 88.7 percent of the students at Grade 2 and 80 percent of 
the students at Grade 5 achieved a "3" ("satisfactory") grade or higher on their June 1996 
report cards. The highest rate of achievement was earned by Asian American and 
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Indochinese American students at both grade levels. The success rate was particularly low 
(68 percent) among African American study site students at Grade 5. 

Of the Grade 2 students who had achieved a "satisfactory" grade or higher in math as first 
graders the previous year (June 1995), a decided majority (91 .8 percent) maintained that level 
of achievement on their June 1996 report card. Of the Grade 5 students who achieved 
satisfactory" or higher math grades the previous year, 88.4 percent prevailed at this level. 
However, as noted in the data for reading, a decided majority of second- and fifth-grade 
students who had not achieved a satisfactory" math grade or higher the previous year 
continued to be unsuccessful in reaching a satisfactory level of achievement. For this group 
of study site students, math success at Grades 1 and 4 (as evidenced by report card grades) 
was highly predictive of math success at Grades 2 and 5. 



AS£T Math Applications. Of study site students in Grades 5 and 7, 42.9 percent improved 
their percentile rank in Math Applications when compared with the previous year — a 
considerably lower rate of improvement than noted for the Reading Comprehension section 
of the AS AT (5 1 .4 percent). None of the study sites achieved an improvement rate of 80 
percent or more. 



The percent of various ethnic groups who improved their performance on ASAT Math 
Applications for over the past year ranged from 37.5 percent for Asian American students to 
50.0 percent for Filipino American students. The rate of improvement over three years 
ranged from 32.4 percent for Asian American students to 49.5 percent for Filipino American 
students. The achievement gap between the performance of African American and Hispanic 
American students and that of other student groups widened considerably over a three-year 
period for the fifth- grade cohort, as a result of both (1) improved performance by Asian 
Americans and (2) declining performance by Hispanic American and African American 
students . African American students, in particular, fell 10 percentage points on average over 
this three-year period. 



mitten and Oral Language Grades at G r ade 2 and Grade .5. June 1996 report card data 
revealed that 87.5 percent of Grade 2 study site students earned a "satisfactory" grade or 
higher in Written Language; 96.1 percent achieved that level in Oral Language. At Grade 5, 
89.7 percent of all study site students earned a "satisfactory" grade or higher in Written 
Language; 97.3 percent achieved that expectation in Oral Language. 



Asian American, Filipino American, and Indochinese American students at both grade levels 
earned the highest level of achievement overall in Written Language; the rates for Hispanic 
American students and African American students were 10-20 percentage points lower. The 
rates of achievement in Oral Language were much closer among ethnic groups. 

Of the students who had achieved a "satisfactory" grade or higher in written or oral language 
as first graders the previous year (June 1995), an overwhelming majority (93.8 percent) 
maintained that level of achievement on their June 1996 report cards. Similarly, of the 
students who had not achieved a "satisfactory" grade or higher the previous year, a decided 
majority continued to be unsuccessful in reaching that level of achievement. For this group 
of study site students, success in written and oral language at Grades 1 and 4 (as evidenced 
by report card grades) was highly predictive of success at Grades 2 and 5. 
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U£. AzE Course Completion . The percentage of students completing UC a-f course 
requirements at the two high school study sites was lower than that districtwide. However, 
the rate at both schools increased overall when compared with the previous year. 
Clairemont's increase of 8.7 percent represented increases among all ethnic groups. 



"C" Grade in Cor e Courts at Secondary Level . The percentage of Muirlands students who 
achieved a "C” grade or above in core course work exceeded the district average in every core 
subject; Montgomery and Correia students did so in three of the four subjects. 

At Correia, Montgomery, and O'Farrell, African American students demonstrated strong 
gains in all subjects areas, when compared with the previous year. Gains for Asian 
Americans in all core subjects were also noted at Mann and, at Montgomery, in Math and 
Social Studies. Filipino American students showed dramatic gains in all subjects at Correia, 
and in English, Math, and Social Studies at Mann. 



Attendan ce Rates . When compared with the previous year, the attendance rate either stayed 
the same or improved slightly at eight study sites and declined slightly at the other 15 
schools. The only groups for whom attendance rates fell below 90 percent were African 
American students at Crown Point and Logan, and Filipino American students at 
Montgomery. 



Suspension gates. The rates of suspensions at the 16 elementary study sites ranged from 0.2 
percent at Curie to 7.8 percent at Emerson/Bandini. The suspension rate at the middle-level 
and high school study sites was considerably higher than at the elementary level, ranging 
between 15 and 20 percent. One notable exception was Mann Middle School where the 
suspension rate was held to a comparatively low 7.4 percent, down 1.6 percent from the 
previous year; Muirlands and Montgomery also demonstrated lower suspension rates when 
compared with the previous year. Correia's suspension rate was highest among the seven 
secondary-level study sites, with particularly high rates among African American students. 



Expulsion Rales. One elementary and six of the seven secondary-level study sites reported 
expulsions, ranging from one to six expelled students per site. When compared with the 
previous year, the numbers represented a decrease of six students at Montgomery and four 
students at both Correia and Mann; no increases were noted. 



Dropout Rates. . When compared with the previous year, the overall dropout rate for district 
high school sites declined by 1.2 percent. One of the two high school study sites, 
Clairemont, demonstrated a notable decline in its dropout rate (6.8 percent); Crawford's rate 
increased by 1.1 percent. 



Retention Rates . The retention rate at the seven secondary-level study sites changed little; the 
rates ranged from a decline of 0.6 percent at Montgomery to an increase of 1 . 1 percent at 
O’Farrell. 
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” °f Schooling . When compared with the previous year, the data indicated 
£5 1 r) 0f T e 23 , st y dy sltes ^fleeted an mcrease in the percentage of students who completed 
their education at the appropriate age. An mcrease — in all reported ethnic categories — was 

Rosf 31 S1X eementary study sltes: Balboa, Emerson/Bandini, Kennedy, Lee, Logan, and 

EthnicCom P°f ition - The data indicated that, over the past four school years, 
roughly 95 percent of study site classrooms have maintained ethnic balance (i.e. plus or 
minus 20 percent of a site's White student enrollment). F 

te rm Satisfaction . Data from a parent survey conducted during late Fall 1995 showed that 
me percentage of satisfied parents either remained the same or increased at 17 of the 23 study 

i rat ? 0 5, I ? aren I s L ati sfaction declined at only five sites, of which three were 
secondary-level. Although the number of respondents was too small to permit a breakdown 

,L S Sl S 6 et u hniC u y ’r the overaU rate of satisfaction was lower for African American 
and White parents than that for other groups. 

Q pvemance Team Participation . The data demonstrated that, at 14 of the 23 study sites 
Governance Teams/School Site Councils reflected every ethnic group where the group 

pnmnH nted % ercent or m °re of the site’s student population; smaller student groups 
‘ng only^zve percent of the student population were represented by parents on many 

f °J c ™ ng . Non-resident parent representation, however, was missing at 14 of the 22 

sites offering VEEP or magnet programs. J 

- f' tner [ hl P' ! - A11 activities that were sponsored by various corporate and community 
partnerships reflected board or district goals in general, and support for improve“ent 

^T en !’ e ^ 1 ! y ’ and cultural diversity in particular. The data showed that all but 

one study site (Whitman) had established at least one partnership. 



S ite Sun. uasnes. - Summary Tables A and B (pages xii-xiii) provide an overview of progress 
on vanous achievement indicators by study site. Based on the 14 indicators for elementary 
sites shown in Table A, the findings revealed that Tierrasanta demonstrated progress in the 
^? ber °S “**5 ( l 1)f f °] lowed by Holmes (10), and Curie, Emerson/Bandini, 

Sccesff^n Sr S y ’ ^ aS °"’ ^ <9> ' ThC 0,1,61 S “ ckmenlar y siIes 



Based on the 15 indicators for secondary-level sites (Table B), the findings revealed that in 
general progress was achieved in many fewer areas than that for elementary sites. 
Muirlands demonstrated progress in the greatest number of areas (7), followed bv 
Montgomery and Mann (5), Clairemont (4), O'Farrell (3), Correia (2), and Crawford (1). 

A number of demographic conditions exist at many sites which present both administrative 
and instructional challenges for site staff and may imply considerable academic disadvantage 
for their students (see site profiles on pages 3 and 4). When compared to the district average 
eight of the 23 study sites — Balboa, Crown Point, Emerson/Bandini, Kennedy, Logan,’ 
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Mann, Montgomery, and Crawford — experienced relatively (1) low stability and (2) high 
mobility, accompanied by (3) large populations of LEP (limited English proficient) and (4) 
economically disadvantaged students . The progress indicators summarized in the Summary 
Tables must be reviewed within the context of these important factors. 
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Summary Table A 

SUMMARY OF INTEGRATION SITE PERFORMANCE ON EXPECTATION/OUTCOME MEASURES 

Elementary Study Sites 
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